[
PR T

Wity i

S




Southern Africal

REPORT

Vol. 3 No. 1

July 1987

renzamia Contents
ANGOLA ..l
Editorial:
Education & Transformation . . . . . . . . . . .1
wanizia AL Schooled in Struggle . . . . . . . . . .. ... ... 3
People’s History:
A Discussion with Luli Calinicos . . . . . . . . .9
The Blonde Beast:
Preparing White Youth 12
COSATU Occupational Health & Safety Day . 16
Southern Africa New Struggles, New Questions:
Foreign Aid and Education . . 18
REPORT
Hustling Bantustan Bucks . , . . . 21
is produced 5 times a year by a vol-
unteer collective of the Toronto Com- War Games . . . . . .. S 25
mittee for the Liberation of Southern S.A. Notebook:
Alrica (TCLSAC), Election Protest at Wits: Black Gowns Fail To Halt
427 Bloor St. W. White On White Violence . . . ., . . . . . 26
Toronto, M58 1X7 Mozambique Resists South African Attacks 27
Tel. (416) 967-5562
eb ( ) ) . Practical Solidarity:
S'j' nussions, - suggestions and h?lp Teachers and Grain Handlers in Mozambique . 28
with production are welcome and in-
vited. Isolating Apartheid Sport:
An Interview with Sam Ramsamy . . 30
SUbSCTiPtiOHS Review:
Education Against Apartheid . . . . . . . | 32

Annual TCLSAC membership and
Southern Africa Report subscription
rates are as follows: ’

COBRECTION: We wish to correct the photo caption on page 28 of the
last issue of Sonthern Africa REPORT, It should have read Alan Boesak,

SUBSCRIPTION: president of the World Alliance of Churches, and Theodato Hungwana,
Individual . . . . . . . . $15.00 Mozambigue Minister of Information, ai Montreal conference.
Institution . . . . . . . . $30.00
MEMBERSHIP: {includes subscription} S . A. R. COlleCtive
Regular (Canada) . . . . $30.00
Unemployed Nancy Barker, Claudeite Chase, Helen Dimitrijevic,
Student . . o . . $15.00 Mark Fawcett, Victoria Freeman, David Galbraith,
Senior Linda Guebert, Lee Hemingway, Jo Lee,
Sustai $50-E3 Judith Marshall, Héléne Moussa, Otto Roesch,
ustainer " $900.00 John §. Saul, Joe Vise, Mary Vise
Overseas add $5.00 Cover design by Art Work Cover graphic by Ruth Carnesop
—

Printed by Union Labour at Action Print



eclidtorial

The popular challenge to apartheid
which has gained such dramatic
momentum in South Africa in re-
cent years.involves struggle on many
fronts. Thus the workplace and the
community (site of rent and bus boy-
cotts and the like) have provided im-
portant focuses for action, as earlier
issues of Southern Africa REPORT
have had occasion to document. But
the school — indeed the entire educa-
tional sphere even more broadly de-
fined — has also been a crucial ter-
rain of struggle in South Africa ever
since the Soweto events of the mid-
seventies.

It continues to he so, as the lead
article in this present issue will serve
to demonstrate. This is not surpris-
ing, given, on the one hand, the cen-
trality that the youth have claimed
for themselves within the contempo-

| Eucaton & Transfortion

rary movement for change in South
Africa and, on the other, the im-
portance of education in any battle*
for the “hearts and minds” of a peo-
ple. Just as the apartheid state has
sought to bend the education system
to its own nefarious purposes, so the
mass of the black population have
sought increasingly to mould educa-
tion to serve the cause of their lib-
eration. Indeed, what is particularly
dramatic is the manner in which the
struggle on the terrain of education
has itself been deepened and radi-
calized in recent years as the overall
struggle for change in South Africa
has advanced,
* * *

The intrinsic importance of ed-
ucation would itself make the lat-
ter a point worth underscoring. But
there is also a more general reascn

o

for emphasizing such a deepening of
the project of educational transfor-
mation. For the concerned observer
in Canada might be forgiven for be-
lieving that the struggle in South
Africa has recently tapered off some-
what. In part this reflects the suc-
cess of the South African govern-
ment’s ever-intensifying clampdown
on media coverage of events there
over the past several years. In this
television age, and for North Amer-
icans in particular, what doesn’t ex-
ist in visual images doesn’t exist.
And even print journalists, domestic
and international, are finding that
the restrictions profoundly ecripple
their reporting, with only the most
dramatic of stories — the horrify-
ing siege of COSATU House, for ex-
ample — finding their way through
South Africa’s censorship curtain.
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Moreover, we become so used to the
small proviso atfached to the bot-
tom of even those stories {noting the
story to have been filed with all due
observance of prevailing censorship
regulations) that we tend to take
even that fact for granted, thus com-
ing gradually to underestimate the
full implications of the efforts of the
apartheid authorities to block our
awareness of South African develop-
ments,

Crucial as this latter point is,
however, it is still only part of the
picture. For it is also true that
the apartheid government’s strategy
of intensified repression as its es-
sential response to demands lor de-
mocratization has taken its toll on
the resistance movement broadly de-
fined. The draconian emergency
regulations (launched in 1985 but
reaffirmed and strengthened on sev-
eral occasions since), the increas-
ingly sophisticated network of police
and military controls over the pop-
ulace (running from the State Se-
curity Counci] through the National
Security Management System to the
Joint Management Centres close to
the ground}, the brutal and anarchic
impact of state-sponsored vigilantes:
these give South Africa, now more
than ever, the dispiriting ambience
of a full-fledged police state.

The results of this, from all
points of view, have been mixed.
The state has, indeed, sufficiently
stalemated the resistance movement
to convince some that stability has
returned. Thus the very interna-
tional bankers that a year or two
ago began, uneasily, to pull the
plug on South Africa by calling in
their loans now agree to a help-
ful rescheduling {although not nec-
essarily to any major new loans).
The business community, only re-
cently inclined towards a more ac-
celerated pace of cooptative reform,
now finds itself, as so often in the
past, falling in behind state repres-
sion as a guarantor of profits and a
safeguard against revolution. As one
of our South African correspondents
recently wrote in this regard:

It is remarkable how resilient is the
South African state. Although it is
rolled back slightly with each succes-
sive cataclysm, and although the pe-
riod between each bout of conflict
becomes shorter and shorter, they
do manage to succeed in recover-
ing in such a way that makes those
who deserted their fold (like capi-
tal) seem fainthearted rather than
prophetic harbingers of a new bour-
geois democratic option. But faint-
hearted is of course all that they re-
ally are. It's remarkable ... how
willing is capital, in particular, to
return to the fold once the state
demonstrates the apparent invinci-
bility of its armed might ... I think
we have heard the Jast out of them
for a while,

So much for any “easy march to
freedormn™ that liberals, within South
Africa or abroad, may have had in
mind.

Yet whatever success the strat-
egy of repression may have had in
the short run, it has to that ex-
tent merely frozen momentarily the
sitbation, rather than transformed
it. The underlying tensions re-
main, unresolved. Thus, the deep-
seated structural problems that have
sapped the strength of the South
African economy for a decade or
more remain in place. A vast pop-
ulation held down at bayonet point
and at great expense does not al-
low for the modernization of the
South African economy — the mar-
ket expansion, the broadening of the
skilled labour pool, the pacific incor-
poration of the working class — that
capital, in its more {ar-sighted mo-
ments, sees to be necessary.

Equally important, the Emer-
gency of the mid-80s has not had
and cannot have anything like the
negative impact on the resistance
movement that the Emergency of
the 1960s had. Then it was possi-
ble to smash the movement, to ren-
der it relatively impotent immedi-
ately and for a decade thereafier.
The state can accomplish no such
result this time around. True, the

movement ¢an be forced off balance
as many among its number are jailed
or killed and as the lines of commu-
nication between its diverse compo-
nents are disrupted., Bul i will not
go away. There is just too much en-
ergy, too much creativity, too much
organizational strength, for that to
happen. Indeed, what begins to
emerge within the movement is, if
anything, a new strength: an in-
creased sobriety, a heightened sense
of the long-term nature of the strug-
gle, a more profound and radicalized
comprehension of just what will be
necessary to bring about change in
South Africa,

* * *

It is an analysis of concrete devel-
opments in the educational sphere -
developments which are, however,
paralleled in other crucial spheres
— which can best serve to demon-
strate this kind of strengthenirg of
the resistance movement for the long
haul, which is taking place within
the very vortex of intensified repres-
sion. The lines of struggle on the
terrain of education have shifted,
both as state strategy has oscillated
and as the resistance movement has
refined and clarified its own prac-
tice. There is even some signifi-
cant contestation within the white
educational preserve. But far more
central has been the emergence of
“People’s Education” as a rallying
ery and a programme within the
black community. To be sure, there
are ways in which People’s Edu-
cation, too, has been stalemated.
But there are also deeper, underly-
ing currents that bear promise both
for the strength of the ongoing con-
frontation with the apartheid system
and for the future South Africa that
eventually will be built on the ashes
of that system.

The Southern Africa REPORT ed-
itorial collective acknowledges with
thanks the contributions and ideas of
Mary Crewe and Johan Muller, edu-
cators working in South Africa, and
of Bev Burke and Rick Arnold who
recently returned from a study wvisit
of popular education groups in Soygh
Africa.
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Schooled In Struggle

1t was the students of Soweto, who,
most dramatically, made education
a key focus of struggle within the
broader movement for the transfor-
mation of South Africa’s apartheid
system. ‘The events of 1976 still
stand as a crucial benchmark in
South African history. Moreover,
students have retained a central
position in the struggle against
apartheid and racial capitalism ever
since, so often being the most mil-
itant in directly confronting the vi-
olence of the apartheid state. With
the boycott of schools as their pri-
mary tactic, al certain points and in
the more active areas of the country,
thousands of students have been out
of school for various lengths of time,

Yet as time wore on, the limita-
tions of the boyecott tactic began to
be realized. With the emergence of
the National Education Crisis Com-
mittee (NECC) and the People’s Ed-
ucation movement, a new plateau
has been reached in the struggle over
education. The past few years on
the education front have brought to
the South African resistance move-
ment even more than the words of
a new slogan, the outline of a new
set of tactics and the shape of a
new organization - although each
of these things has indeed begun to
surface. For what is also occurring
under the auspices of the People’s
Education movement and its cen-
tral coordinating organization, the
NECC, is a very profound deepening
of the movement’s project with re-
spect to education and of its attempt
to claim education (and not just
“schooling”) as a terrain of strug-
gle for full-fledged social transforma-
tion. There is, in short, a shift from
a politics of protest to one of as-
sertive challenge and to the sort of
creativity which begins actually to
frame an alternative form of educa-
tion relevant to both present and fu-
ture in South Africa. A new alliance
of forces around the issues of edu-
cation has begun to take shape and

novel questions have been opened up
both about the issues of power and
authority and about the forms of
the curricular substance of an educa-
tion relevant to a democratic South

Africa.

at the time of its banning.

Watershed

A watershed event for the deepen-
ing of the education struggle was
the December 1985 National Consul-
tative Conference at the University
of the Witwatersrand, called by the
newly formed Soweto Parents Cri-
sis Committee (SPCC). For it was
at this conference that the shift in
strategy from a politics of protest
to one of challenge and alternatives
was most directly proclaimed. This
was symbolized in the replacernent
of the slogan “Liberation before Ed-
ucation” by that of “People’s Edu-
cation for People’s Power.”

This shift was not achieved
overnight, nor was it made without
reservation and contestation from
within the ranks of some of the stu-
dent constituencies represented at

20 Years of the Freedom Charter

the meeting. As noted, the boy-
cotts of schacls had been the stu-
dents’ primary tactic of deflance
and some were uneasy about a shift
in emphasis. At the same time,
within their organizations (most
particularly the Congress of South
African Students (COSAS), formed
in 1979) students had also been de-
veloping an analysis of Bantu Edu-
cation in relation to capitalism, and
beyond boycotts were making de-
mands for more control over the
education process in the schools —
guch as the national campaign for
democratically elected Student Rep-
resentative Councils (SRCs). In
the early 1980s, with impetus from
the formation of the United Demo-
cratic Front (UDF), student organi-
zations were self-consciously forming
alliances with other organized sec-
tors - the working class, women and
township communities — and jointly
coordinating campaigns.

The 1984 Vaal Uprising which
heralded a new, sustained wave of
popular resistance was one such col-
laborative action. By June of 1985
when the state of emergency was
declared, the schools had become
battlefields and students, the shock
troops in & national uprising. Hun-
dreds of children were detained and
COSAS was banned. Students re-
sponded to the repression with fur-
ther boycotts and militance.

The crisis situation in school ed-
ucation had a radicalizing effect on
black teachers who previously had
often clung to a stance of non-
involvement. NEUSA (the National
Education Union of South Africa),
a progressive teachers’ organization
which had been formed in 1980, now
grew in numbers, and in other cen-
tres where the communities and stu-
dents were very active and well-
organized - most notably the West-
ern and Eastern Cape — new teach-
ers’ organizations were formed to
take up questions of democratic ed-
ucation as sitwated in the broader
political movement. Even ATASA
(the African Teachers’ Association
of South Africa), a conservative and

Southern Africa REPORT
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sell-proclaimed “neutral” body was
seen, at some levels, to shift a lit-
tle under the pressure of the times.
In 1986 ATASA urged its mem-
bers not to participate in the gov-
ernment’s Department of Education
and Training (DET) structures, and
supported the May Day stay-away
calk.

With schooling at a virtual
standstill in many parts of the coun-
try by late 1985, casspirs occupying
schoolyards and children disappear-
ing off the streets, parents were be-
ing drawn into the fray. Horrified
at the conditions of education which
black children were so vehemently
rejecting, most parents were con-
cerned that their children were re-
ceiving so little certifiable education,
closing off the few possibilities there
were for future employment. Many
parents, and Indeed whole commu-
nities, were even more deeply per-
turbed hy the spectre of a genera-
tion of teenagers who had learned
their only lessons on the street. A
sense of urgency, a need to break
through the deadlock of the school-
ing crisis was felt in the communi-
ties mosi affected by the unrest and
shared by representatives of the or-
ganized labour movement.

Amongst the student constituen-
cies that urgency was also felt, but it
assumed different directions. Some
were recognizing that mobilization
and coordination of the students’
strategies and tactics were rendered
extremely difficult by the disper-
sion of the students in the streets.
Boycotts and street battles tended
not to generate further organization.
Another strong and articulate ten-
dency was of the opinion that the
seizure of state power was immi-
nent, and that energy should not be
diverted to narrow “educational is-
sues.” Some students were intent
on pushing the schools hoycott even
further and had mooted the idea of
proclaiming 1986 as “the year of no
schooling.”

The December Consultative
meeting brought together these stu-
dents, teachers and parents, with

their different perspectives and in-
terests, to consider the crisis in ed-
ucation and the return of students
to the schools. The strategy was
not posed as a capitulation to the
repressive forces of the state, but
as a positive move to gain control
of the schools as bases for organiz-
ing students and working to trans-
form education. For some of the
student delegates this move was in
keeping with developments in their
organizing activities which had been
occurring in recent years. For others
it represented quite a dramatic de-
parture from their present actions.
They were suspicious of the con-
servatism of some of the parents,
and (along with some of the more
progressive teachers) of the pres-
ence in the SPCC of ATASA rep-
resentatives, seen as collaboratora.
Important in this context in get-
ting the motion to return to schools
carried was the intervention of the
ANC. The SPCC had met with the
ANC before the December meet-

ing and they reported back on the
ANC’s disassociation from the slo-
gan of liberation before education
and their arguments for the validity
of the ‘back to school” position. But
while this position prevailed, it did
have appended to it various condi-
tions, coming latgely from the stu-
dents, which had to be met within
three months when the return to
school call was to be reconsidered.
These demands included the unban-
ning of COSAS, release of detainees,
recognition of Student Representa-
tive Councils (SRCs}, postponement
of exams, restoration of damaged
school buildings, free school supplies
and books, reinstatement of teachers
and the lifting of the State of Emer-

gency.

Back to school

The return to school was neither
smooth nor unanimous. The rec-
onciliation of students to the new
position was not aided by the ban-
ning of some of the meetings dur-

july 1987
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ing which delegates to the Wits con-
ference were due to have reported
back. The skepticism of some stu-
dents may have seemed vindicated
by the fact that after three months
only the minimal demands of the
NECC had been met by the DET.
The state of emergency was partially
lifted, and free school stationery was
provided {of an inferior quality, the
students complained). Some in the
NECC began to see that tying the
decision to return to and stay in the
schools to the demands on the DET
presented a problem, for it placed
enormous pressure on the NECC to
deliver evidence of progress in the
establishment of People’s Education
to the students in schools and to
show that it was indeed possible to
advance the struggle frormn within the
walls of the classroom.

The NECC, established by the
December conference, called a

follow-up meeting in Durban in
March to discuss the ongoing stale-
mate. Despite being attacked by
Inkatha thugs, the meeting managed
to endorse an elaborated analysis of
the relationship of the struggle for
People’s Education to the building
of people’s power - as presented so
articulately and powerfully in the
important opening address by Zwe-
lakhe Sisulu ~ and to confirm
the strategy of returning to the
schools, taking it even a little fur-
ther this time, in calling on stu-
dents to “reoccupy the schools” and
“demand the right to education.”
The NECC was mandated to es-
tablish People’s Education Commis-
sions that would research education
policy and produce People’s Educa-
tion course content for use in the
schools on two afternoons a week.

It was clear at this stage that
while People’s Education was no

longer merely a slogan or statement
of intent, it was still more pro-
grammatic than practicable. But
there was some significant fleshing
out in its conception that should be
mentioned. The struggle that fo-
cused on schooling and had up un-
til the previous year been waged
fairly exclusively by the students,
was seen as the domain and interest
of black communities more broadly.
While People's Education would be
directed toward students in the first
instance, its agenda included longer
term transformations. The Acting
Secretary-General of the NECC, the
Reverend Molefe Tsele explained the
objectives of the People’s Education
movement at a press conference at
the end of 1986:

The first goal is to educate the
young in such a way that they
can shed the effects of oppression
and play their part in the organiza-

PEOPLE'S EDUCATION AS DEMOCRATIC PROCESS

People’s education attempts to develop a critical aware-
ness of the world. It is an education of the {future and
therefore becomes a part of the struggle for a new soci-
ety. We are therefore not shy to stand up and say that,
with regard to change in this country, we are subjee-
tively on the side of the democratic forces that work for
a new order. People’s education is therefore education
for democratic people’s power.

The struggle to democratize education in South Africa
is ever present in the practical realities of transforming
our educational institutions. Today, for example, the
DET chooses a few obscure intellectuals and bureau-
crats who sit down to design and impose their plans
about education. Our position rejects this: planning
and decision making must be opened up to all. This is
an anathema for bureaucrats, individualists, and elitists
who have known no other form of work than their own.
They thus posit ridiculous arguments like “you can’t
expect an illiterate worker to decide on the content and
quality of an educational system.” This is but a mask
that hides their fear of losing power and control over
others. These poor gentlemen can’t stretch their minds
beyond the present, beyond dominating, undemocratic
and elitist practices. Such attitudes thrive in the mys-
tified air that surrounds so much of what passes for
education in this country. People’s education therefore
wishes to bring in the ordinary worker, the student,
the parent, the trade unionist, the teacher to sit to-
gether with academics in deciding on the content and
quality of our common education. In our People’s Edu-

cation Commission you find priests, students, activists
and parents working with intellectuals to construct the
content of a new history book and the level at which it
must be introduced.

People’s education hopes to remove the distinction be-
tween working and learning. Every child should take
part in knowing what production is all about. Equally,
every adult must seize every chance to learn whether
at work or any other place. The beginnings of this pro-
cess can only start by involving a democratic mix in the
structures that plan, decide and implement education.
We in the NECC believe that through such processes
we might be able to approximate that desirable situ-
ation where the division between manual and mental
labour is overcome.

People’s education realizes that there is a need to
achieve a high level of education for everybody. When
this is done it will only then be easy to specialize, that
is, when every person possesses sufficient basic knowl-
edge and is capable of developing further. At every level
Lhis can only be successful if we replace the rote learning
methodology of Bantu education with a methodology
that promotes an inquiring and critical mind, which
demands active participation by students in the very
process of education.

Extracted from the Academic Freedom Lecture deliv-
ered by Eric Molobi, NECC National Coordinator, at
the University of Witwatersrand, on 22 QOctober 1986,
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tion and mobilization of the forces
against apartheid. The second is to
lay the foundation for education in
& liberated South Africa.

Pecple’s Education was not just
about an appropriate content, but
also about the process and form of
education. These, like other forms
of peoples power, were to be demo-
cratic, responsive to the needs of the
community and accountable to their
organizations.

The NECC attempted to re-
flect these tenets in its structure
and practice. Regional and com-
munity People’s Education Com-
mittees were to be set up where
possible, along with the more lo-
cal Parent-Teacher-Student Associ-
ations (PTSAs). Consultation with
the relevant bodies at each point was
mandatory. The People’s Education
structures not surprisingly tended
to be stronger and more active in
those communities which were al-
ready well-organized.

DET sabotage

Students’ attendance at schools in
the period following the March na-
tional meeting continued to be spo-
radic and uneven. In some areas un-
rest simmered, in others it flared.
The attempts by the NECC to ne-
gotiate with the DET around meet-
ing some of the student demands
were met with an obstinate refusal.

sSouth africa

Commentators regard as remarkable
the fact that the NECC commanded
sufficient community support to re-
ceive a mandate to negotiate with
the DET, a government body, in the
prevailing climate of mistrust and
repression. The June 12th decla-
ration of a new state of emergency
and the detention of NECC lead-
ers undermined the hope of achiev-
ing anything by that route, effec-
tively blocking the possibility of the
consultation with the different con-
stituencies of the NECC that would
allow collective and viable decisions
to be made. Attempts were made
to discredit the NECC: a helicopter
dropped leaflets on Soweto which ac-
cused the NECC of exhorting the
children back to school “not to learn
but to be taught in stone throwing,
arson, necklacing and boycotting.”

When the DET attempted to re-
assert authority over the schools,
it succeeded in provoking and an-
gering not only the students, but
parents and teachers as well. On
the eve of the delayed reopening of
the 3rd school term in July, the
DET announced a series of secy-
rity and disciplinary measures ap-
Plying to school attendance. Se-
curity guards were to be posted at
schools, students were to carry iden-
tity documents and teachers and
principals were responsible for insti-
tuting measures to monitor and dis-

i

Carl Becker/Weekly Mail

cipline the movement of students.
Many teachers disassociated them-
selves from the DET’s plan, finding
particularly disagreeable their be-
ing set up as responsible for school
“gecurity” and the requirement that
students carry identification (which
quickly became characterized as a
“dompas” [passbock]). The DET’s
measures prompted further radical-
ization and organization of black
teachers.

Students returning to school at
the beginning of the term were re-
quired to re-register to indicate their
acceptance of the regulations. Those
who failed to comply or who re-
jected their placements in particu-
lar classes were regarded as not en-
rolled. Many students found them-
selves out of school.  Identifica-
tion documents were refused or were
burnt. Later in the year the DET
began closing down those schools
which were insufficiently enrolled or
where “no effective educational ac-
tivity” could take place. In Octo-
ber, 72 schools were closed down, the
majority in the Fastern Cape. Es-
timates suggest that about 250,000
students enrolled at the beginning of
1986 were out of school by the end of
it. The NECC, parents and students
organizations began demanding the
reopening of schools, proclaiming a
right to education.

Jjuly 1887
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The DET’s tactic of closing down
schools divided both the student
and parent communities in the short
term. Two issues in particular
brought this out. One was the atten-
dance of some students ~ generally
those whose families could afford it —
at private schools where, when their
contemporaries were banned from or
boycotting school, they were able to
achieve school qualifications. Some
of the students who were being de-
nied the possibility of state school-
ing condemned the pupils at private
schools as deserting the struggle.
The other issue was the end-of-year
exams. Students’ and parents’ re-
quests that the exams be postponed
becanse of insufficient learning op-
portunity during the year, were re-
jected. Because of the detentions,
banning of the SRCs and emer-
gency regulations, students were un-
able in some areas to meet effec-
tively, consult with community or-
ganizations and discuss a collective
strategy around the exams. In
Soweto some students wrote, some
didn’t, either because they felt un-
prepared, or in solidarity with those
who were out of school or in deten-
tion and were unable to write the
exams., “Write one, write all, fail
one, fail all” was the slogan. In
some areas examinations were dis-
rupted by gangs of students. The

Eric Molobi delivers Academic Freedom Leclure, 28 cior 1986.

Impact Visuals

Soweto Parents’ Crisis Committee
quickly condemned the disruption of
exams and the harassment of those
{(including adults) studying at pri-
vate inatitutions. “The campaigns
to halt all education, the campaigns
to burn books of adult people who
study privately, are tactically incor-
rect. actions because they sow di-
vigsion amongst students and par-
ents”. The SPCC statement went
on to confirm that there was no na-
tional decision to demand the return
of students from private or boarding
schools, nor to boycott alternative
education programmes, and warned
students to be vigilant with respect
to agenis provocaienr.

Clampdown in 1987

In November of 1986 the NECC
sought to regain the positive ini-
tiative by announcing that it was
to introduce People’s Education into
the secondary schools in the follow-
ing year. It was presently negotiat-
ing with teachers’ organization and
other concerned bodies about the in-
troduction of “People’s English and
history which will make pupils un-
derstand the evils of apartheid.”
The NECC, the UDF and other
community and student organiza-
tions began calling for a return
to school in the 1987 school year
and demanded the reopening of all
schools. “Our children’s education

must take place with as little disrup-
tion as possible. The extent to which
this will be the case in 1987 will,
like last year, depend on the way
the DET deals with the well-known
demands of pupils and parents con-
cerning the education issue.” said
Murphy Morobe of the UDF.

In fact, the beginning of the
school year in early 1987 did bring
an even more marked return to
school than the previous year. And
this return strategy continued to be
marked not by a mood of capitula-
tion so much as a positive sense of
carrying the struggle back in to the
schools. In light of the novel strate-
gic turn whose components we have
been sketching here, the fact that
the call to return was heeded with
much less vacillation and uneveness
than in the previous year must, in
some ways, be construed as a vic-
tory for the NECC. As seen, the lat-
ter had managed to effect a careful
reconciliation between the interests
of the parents to have their children
in school and those of the students
who refuse “gutter education.”

But at what price? For it must
be reiterated that the state, too,
had become apprehensive at grow-
ing indications that there was more
to “People’s Education” than a mere
slogan of opposition to Bantu Edu-
cation. Already, in the final days of
1986, the government had issued a
comprehensive range of prohibitions
on the propagation and practice of
People’s Education on school cam-
puses, The regulations empowered
the Director-General of Education
and Training to prohibit “the offer-
ing on any school or hostel premises,
any syllabus, work programme, class
or course which has not been ap-
proved in terms of Education Acts,”
the distribution of posters, notices,
books or any other materials on sub-
jects specified in the order, and ac-
cess to schools of anyone deemed
not officially concerned in school ac-
tivities. All this in response to
the NECC’s above-mentioned an-
nouncement, a month earlier, that it
intended to introdnee People’s Edu-
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cation into secondary schools in the
1987 school year. These government
restrictions were aimed very directly
at preventing this from happening
and at undermining the role of the
NECC in the struggle around the
schooling of black children.

More restrictions were to follow.
Early in the new year the Police
Commissioner forbade all meetings
held by or on behalf of the NECC
where People’s Education was even
to be discussed. By this time al-
most all of the NECC’s executive
were in detention. And such deten-
tions and restrictions (carried out,
of course within the broader context
of a continuing state of emergency)
represented a fairly severe blow to
possibilities of advancing the project
of “Pecple’s Education for People’s
Power” * While the NECC’s “re-
turn to school” strategy had pre-
vailed, such state actions had un-
dermined the most significant ratio-
nale for getting students back into

the classrooms - that those class-
rooms would be cenires for mobiliz-
ing and organizing students through
the practice of People’s Education.

Regrouping for struggles ahead

In consequence, black students have
been, for the most part, in the
schools this year, under conditions
not of their own choosing and lit-
tle improved over last year and with
few, if any, of their demands for
more democratic school organization
met. And there are no doubt par-
ents and students who accept this,
who pragmatically accept whatever
schooling is available at this point
after years of disruption. But only a
superficial or ¢ynical view would as-
sume that the attendance in Bantu
Education schools represents the de-
feat of the students or of the People’s
Education movement. Earlier this
year, a spokesperson for the South
African National Students’ Congress
warned the government that if “go-

* In addition the parents and guardians
of students returning to school in Jan-
uary were to be required to Al out
application forms allowing disciplinary
action to be taken “against my child
or ward should it be deemed neces-
sary by the authorities concerned,” and
vndertaking to pay costs incurred for
damages or losses to “school property
and departmental books.” A clause
which worried parents even more was
one which stated: “ .. in the event
of my child/ward being conveyed in a
government vehicle, or any other form
of transport I indemnify the State and

State employees against any claim for
compensation as a result of loss of life
or personal injury to my child/ward or
any damage to his/her property”. Un-
derstandably parents (and some princi-
pals) were outraged and refused to sign,
and the DET later clarified that failure
to sign the form would not jeopardize
admission to school. In this case, as in
others, the state’s clumsy efforts at con-
trol merely fueled the tension between
the state and the people, and created
conditions for strengthening the bonds
between parents, school staff and stu-
dents.

ing back to school means more swal-
lowing of the colonialist education
that we so abhor, then it will have
itself to blame if schools are go-
ing to run empty”. Unfortunately
it is not entirely clear from out-
side just what has been going on
in the classrooms in recent months.
Last year, even before the elab-
oration of “official” People's Edu-
cation programmes and materials,
there were reports of students meet-
ing together to do “people’s educa-
tion”, the history of the liberation
struggle and the like. Such forms
of “resistance” and other even more
dramatic ones may still be in train.
What does seem clear is that any
“peace” which does currently exist
in the schools is merely an enforced
truce; and it can only be a frag-
ile one. Moreover, if the state has
had to rely on such naked repression
and control, if it has been unable
to bend even to some of the more
innocuous demands of students and
others to create a more favourable
climate for learning, it is unlikely
that its own education project ~ in-
cluding some marginal moderniza-
tion of its black education policies in
line with the shifting needs of cap-
ital = can have much hope for re-
alization. At best, therefore, it is
stalemate, rather than state victory,
which characterizes the present situ-
ation.

Nonetheless, the question re-
mains: Can the People’s Education
movement survive the current {rela-

continued on page 15

THE WAY FORWARD

When we look to the future we need to remember that
our task is not only to broaden our unity, but also to
deepen our organization. It was the people’s organiza-
tion which built democratically controlled school com-
mittees, SRCs and Parents Crisis Committees. This or-
ganization has taken us from opposing Bantu Education
to organizing the people’s alternative. The building of
democratic organs of people’s power is now our prior-
ity. For those of you struggling on the education front,
your task is to deepen people’s control over education.

Zwakele Sisulu, March 1986, at the National Educatjon
Conference, Durban.

We in the NECC are not hoping to find a perfect pre-
fabricated model of People’s Education anywhere, al-
though it has been started in other countries. We be-
lieve that it can only advance through a baptism of
fire, the scourging furnace of the South African demo-
cratic struggle, its temporary failures and permanent
asiva.nces. lts ultimate and inevitable success will give
birth to a truly democratic people’s education. What
we are involved in now is the formation of building
blocks upon which the future will develop.

Extracted from the Academic Freedom Lecture defiv-
ered by Eric Molobi, NECC National Coordinator, at
the University of Witwatersrand, on 22 October 1986.
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People’s History:
with Luli Calinicos

A Discussion

In the struggle for South Africe’s fu-
ture, the interpretation of its past
has necessarily become a war zone.
While township students have openly
rejected the schools, educators have
been searching for new ways to re-
gain and teach the history and lit-
erature of their land and its people.
Out of the search for alternatives the
National Education Crisis Committee
has formed People’s Education Com-
missions. Made up of academic and
community representatives, the Com-
missions have so far produced materials
on history, English literature and math.
Luli Calinicos, historian and author of
a series of popular history books, in-
cluding Gold and Workers (reviewed in
Southern Africa REPORT, Vol, 2, No.
2), is one of the members of the His-
tory Commission. She was Interviewed
in Johannesburg by Mary Crewe and
Johan Muller.

Luli, tell us something about
the composition of the History
Commission.

Most of the members of the
History Commission are located in
Cape Town, because that is where
the chairperson is. Bui what oc-
curred to us right at the beginning,
and what worried us, was that all
the members except one were whites
— white academics — except for one
school teacher who actually was fired
from his job because of his involve-
ment in NEUSA (National Educa-
tion Union of South Africa.) We
spent some time agonizing over this,
and of course we were very aware as
to why, for historical reasons, there
are very few black graduates of his-
tory. Certainly there are hardly any
who have been writing or publishing
any history material. This led us to
look very carefully at how we could
overcome this.

We had a number of meetings
with members of the community —
teachers and parents and with stu-
dents — to discuss this problem.
That relates, 1 think, to one of the
main points of the history pack -
or one of the main principles — and
that is that we see it as a first ef-
fort, in an ongoing dialogue between
the producers and the users of his-
tory. We are trying through this
pack to loosen the division between

NATIONAL
EDUCATION
CONFERENCE

these two categories by encograging
both responses to the material and
participation in producing evidence

itself.

Some people think that what
you are producing is an alter-
native syllabus. There is not
always clarity about what you
and the commission think you
are doing with your history ma-
terials. Would you like to say
something about that?

The history pack isn’t a syllabus,

certainly not the first pack, although
we are going to have to tackle that
question later. We see it as an ac-
companiment to the syllabus. Its
main emphasis is on an approach
to history. It aims to develop crit-
ical faculties as well as basic skills
of reading critically and closely, lis-
tening, writing and looking at evi-
dence. We show how evidence takes
many forms; oral evidence, written,
cultural — much of it conflicting. We
give many examples of different me-
dia in the pack, and also a number
of examples of conflicting evidence,
which is very easy to do in South
Africa. This I suppose leads on to
the very obvious point: that his-
tory is a contested terrain - certainly
in South Africa with its sharply di-
vided society.

There are many teachers and sec-
tions of the community who aren’t
aware of this — particularly amongst
whites. But you can ask any school
kid in the townships and they’li
know very well that history is biased,
and that the history they have been
learning at school has a very differ-
ent perspective from the one that
they would like to leatn. In the pack
we feel that it is very important to
put across the diflerent perspectives,
of teaching the skills of analysis in
order to deal with these differences.
So for us the intention of this his-
tory pack is not to replace National-
ist Party history with UDF history
or any other kind of history.

If the state cracks down on it,
it will crack down on it because
of some of the content.

There's a tension actually be-
tween two considerations — one is an
approach to history, and the other is
the content.
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Grassroots/The Child Is Not Dead

For instance, one community
leader said: “Have you got the Land
Act for 1913 in 07 It is very im-
portant — you must have it in,” and
we didn’t have the Land Act specif-
ically. We didn’t have a whole focus
or exercise or activity on the Land
Act. We felt that it was very Im-
portant to make that kind of point
in the introduction - that there are
very imporiant events in our history
which need to be looked at, but we
are not locking at them in this pack.
On the other liand we have got some
material which will hook students
into reading it — because, you know,
s0 many studenls are turned off his-
tory books.

Decause of the content?

Yes, So we take events like what
happened on June 16th, 1976, and
have about ten pages of material -
eyewitness accounts, newspaper re-
ports, police reports, and some oral
evidence as well about what hap-
pened. Photographs are very im-
portant — we present the visual as
well. Poetry — how it has become
part of the culture of resistance -
that sort of thing is obviously some-
thing that will draw the student to
the history. At the same time we
devise six or eight activities around
material for students to discuss and
analyze and point them to further
reading as well, and so draw them
into looking not just at that event
but the background to it. Of course
tliat is precisely the sort of material
that is going to get us slammed by

the state. But on the other hand the
state has banned it in advance with-
out even knowing what is in it - so,
does it matter?

Have you tested it out on any
kids — have you had any feed-
back on how prospective clients
actually receive this stuff?

Not directly. We know that there
is an enthusiastic response generally
from various communities and union
groups. But what we haven't done
yet, because it is not yet published,
is work in detail in groups with the
material. And that is going to be
the next very important step: eval-
uating the material. People are very
keen on the material, but again [ am
not sure if it’s because of the con-
tent or whether it will really be used
collectively, which is one of the aims
of the pack. [t tries to build into
the pack the principle of collective
work, or sharing knowledge, of mak-
ing sure everyone participates in the
discussion, [and] in the assessing of
evidence.

Every activity is based on group
discussion, on talks of people’s ex-
periences of encouraging community
involvement and expression of opin-
ion about a particular event or ap-
proach to history. And the tasks
and the projects, the written work
and the oral work that are being pre-
pared also encourage users to work
collectively. And the point about
this is that it has a wider applica-
tion to a society in the process of
transition — or self-transformation.

Working collectively gives reality to
the important experience of organiz-
ing. Organization is going to be
crucial in any kind of studies and
in community advancement. It also
gives reality to the idea of democ-
racy and sharing opinions, account-
ability — you have to explain how
you reach your conclusions — and of
course discipline, because you have
to listen to the other perspective.

Are you going to use the pack
with black and with white stu-
dents?

Yes. We hope that it will be used
in the church schools, many of which
are now non-racial, and in unioms.
Also of course in street committees.

How have the difficulties and
constraints under which you
worked helped to shape the way
the pack has come out?

Of course our immediate prob-
lem has been trying to operate in
the context of a systemn which is also
determined to smash “people’s ed-
ucation for people’s power” in all
its forms. But in the course of the

struggle some positive results have
emerged too.

During the process of workshop-
ping the pack we came to realize
that we can’t actually use the pack
to replace the syllabus because it
Is not going to be allowed in the
seh.oois.. .. 1t i5 not content oriented.
It is meant to be used alongside a
syllabus, It shows how one can ex-
tract information and evidence from
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many different sources,

I want to expand on the notion
of the pack being used alongside a
syllabus. It relates to the idea of en-
couraging students to produce evi-
dence from their own communities
and also to the fact that they them-
selves are making history - many of
them as members of street commit-
tees, workers, participants in the on-
going struggle.

Much of this history — the his-
tory of the 20th century, but even
earlier — is within living memory,
or has survived vividly in popular
culture. You know, so much has
happened in South Africa. The in-
dustrial revolution is only a century
old and there is 50 much compacted
into a short space of time. The stu-
dents can actually go back to their
parents and older members of the
community and talk about these is-
sues. And even talk about the ori-
gins of the Zulu Kingdom, or Na-
tionalism, or chiefdoms. People have
a store of oral information not be-
ing explored enough by academics,
and that's something that the stu-
dents themselves can bring back to
the groups to enrich history. Fortu-
nately, the emergence of social his-
tory has put emphasis on the dif-
ferent kinds of evidence, like poetry
and songs and sayings and and atti-
tudes from the popular memory of
the community. These are things
that we need to look at carefully as
well.

Another problem which we are
going to have to look at in the evalu-
ation of the history pack is the prob-
lem of authoritarian structures and
the coercive approach to knowledge.
How are teachers or co-ordinators of
this material going to use this ma-
terial? And are they going to be
threatened by this material, espe-
cially when we emphasize right in
the beginning that there are no right
or wrong answers? This may be
deeply threatening to teachers who
have always been expected to pro-
vide the answers.

What is your next step?
i do feel we need to reconstruct

the History Commission and per-
haps as a result of this product
that’s emerging we will be able to
re-shuffle and get more representa-
tives of the community on the Com-
mission - a kind of *hands-on’ on the
pack itself.

Are there any students on the
comirnission?

Not on the first one. There were
students, parents and teachers who
came along to the meetings, but
when it came to actually discussing
what was to go into the pack -
very often they excused themselves.
They said well you can get on with
it now.

Do you want to tell us briefly
what differences there are be-
tween the way that you in
the History Cominission have
gone about it, and the way the
English Commission see their
job?

Well, in a sense the English Com-
mission was more prudent because
they felt that as a small hand-
picked group of mostly whites (al-
though not as many whites propor-
tionally as the history group, again
for historical reasons - they were
able to include a number of estab-
lished black literary figures), they
were much more tentative in pro-
ducing material without more con-
sultation; whereas, we decided just
to go ahead. But I think a lot of
this is related to the fact that radical
history is more developed in South
Africa, than are the radical English
studies. The new historiography
which developed out of the Marxist

critique of liberal interpretations of
apartheid in the T0s followed by the
social-historical critique of class re-
ductionism in the 80s is providing a
rich store of interpretations to draw
from. We are all quite eager to pop-
ularize these processes and get them
across. So we decided to begin and
whatever happens, it's a start ...

Do you have any reservations?

What I felt is missing from the
pack, and what we need to discuss
is an analysis or an explanation of
our society. In this pack we jump
around a bit. For instance in our ex-
ample of primary evidence we print
pages of very telling photographs on
the compounds and we ask people to
deduce what compound life was like
from these photographs. Or we dis-
cuss history “from below” and give,
for example, the biography of an or-
dinary worker, or we look at the
1946 miners’ strike and show differ-
ent perspectives — police reports, the
union reports, the newspaper etc.
Or we look at the making of a peo-
ple’s hero — like Nelson Mandela. In
gpite of all the constraints placed on
information about him, and how his
own words have been banned, he’s
become known both nationally and
internationally. 1Is there room for
people’s heroes in a history from be-
low? These questions are fascinat-
ing. But what is missing is an un-
derpinning of these events. And so
we are going to have to provide some
explanations or volunteer some con-
cepts, I feel. These are issues we
need to discuss further in the ongo-
ing work of producing history packs.

Lay
ek

i
on,

B ML must alse deqn | we oot learn dpeut s wb help 05 rach
m educale  ourselves for o sonely  and ot tne  day when all
biberation We must buid demands  thiougn yeadimg, gulden “ran learn frely,
oo SRCs and o JBCOR0NS, Awdrenest whele  our  educanon
femporahic  orGAMS3NDe Prgammes o mally does  Lbers s
NANAA S,

Southern Africa REPORT

july 1987

11

Grassroots/ The Child Is Not Dead



Impact Visuals

SOUGEI0 aIrlGE

The Blonde Beast:
Preparing White Youth

“... at the bottom of all these “noble races” (is) the beast of prey,
the splendid blonde beast prowling about avidly in search of spoil

F. Nietzsche, On the Genealogy of Morals

and victory."”

Schoolirl cadets marching.

White education ostensibly operates
normally while all the other sys-
tems are in turmoil. It is, however,
producing pupils who have a frag-
mented consciousness and who expe-
rience high levels of alienation. For
white children, unlike black children,
there is no ground from which to
build alternatives, given this frag-
mentation and the absence of any
solidarity with blacks. They are
locked into separate development,
suspicion, fear and resignation.

In part to combat the grow-
ing feelings of despair and malaise
among the youth, as well as to pro-
tect and uphold all that white so-
ciety pleases to call Western civ-
ilization, special programs known
as Youth Preparedness were intro-
duced in 1972. Although the sen-
timents inscribed in the Youth Pre-

paredness syllabus were not new, its
place in schools as a tirnetabled cur-
ricular activity arose {rom National
Education Policy Act #39 of 1967,
in which three long-cherished prin-
ciples were affirmed. These ensured
that education would be Christian,
national in character and through
the medium of the mother tongue.
“National® in the context of this
Act did not entail national control.
Rather, it denoted nationhood or
definite policy to foster admiration
for and love of the fatherland, that
is, white South Africa.

As it operates in white schools
today, Youth Preparedness is in-
tended to prepare white pupils to
face the “Soviet-inspired Total On-
slaught” being waged against South
Africa, with its special target group
white South African youth. This on-

slaught is, according to the designers
of the program, being waged on four
fronts: spiritual, cultural, moral and
physical, and the youth have to be
able to counter it on all these fronts.
As expressed by Dr. Al Koetzee, a
provincial director of education:

A nation may have a well-
equipped and well-trained army, it
may have capable workers, it may
have thousands of pupils and stu-
dents, it may be economically pros-
perous, but if its youth are not peo-
ple of integrity, morally sound and
dedicated, the future of such a na-
tion will be uncertain. If the youth
are victims of spiritual and moral
corruption, the future of such a na-
tion is doubly uncertain, and... it is
the moral strength that fortifies the
army, the youth, the nation.

Youth Preparedness is a joint en-
terprise between the education de-
partments and the teachers to en-
sure that the youth are able to iden-
tify the nature of the attacks against
them and to fight against them. In
all provinces it encompasses the coze
components of emergency planning,
fire fighting, first aid, vehicle main-
tenance, home nursing, self defense,
marching, drilling, musketry, map
reading, field tactics and moral pre-
paredness, It also includes sections
on the different race groups in South
Africa — traditions, habits, lifestyles
and their proper position under the
trusteeship of whites. Only teachers
considered to be supportive of the
program are encouraged to teach it.

It is essentially a non-
participatory program; manuals de-
tailing the subject matter to be
taught are sent o the schools, and
teachers are expected to teach di-
rectly from them. Debate or dis-
cussion is not encouraged; indeed,
to disagree with any aspect of the
programme is generally regarded as
unpatriotic. The Youth Prepared-
hiess program is subject to regular
inspection by the Inspector of Youth
Aflairs, and constant reference is
made to its importance in annual ed-
ucation department reports and in
Hanszard.
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To complement the Youth Pre-
paredness program, an additional
institution was created in the
Transvaal — the Veld School (fit.
“bush school”).  These schools,
staffed by a resident headmaster and
approximately five other teachers,
operate throughout the year and
are conducted separately for English
and Afrikaans children. Each white

Soutn aftrical

child attends veldschool twice in his
or her school career for ten days at
a time. Veld schools provide an in-
tense ideclogical program in addi-
tion to strenuous physical activities
such as army-constructed obstacle
courses, night hikes and so on.

Youth Preparedness, then, sets
out to ensure that the seeds of rev-

olution from within find no fertile
place to grow. The school and teach-
ers are in “an ideal and strategic
position for this purpose” - they
are to protect the youth, to redi-
rect them, give them moral and cul-
tural strength, confidence and pride
to combat any systematic attempt
to lead them astray. White pupils
are encouraged to believe that they

‘NOBODY REALLY KNEW WHAT | THOUGHT"

In her book South Africa: A Different Kind of Woar,*
Julie Fredrikse interviewed a white South African secondary
schaol student who found her veld school ezperience disiilu-
stoning,

Nicky: They don’t tell you what it’s going to be about,
they don’t tell you why you’re going. It’s just supposed
to be a kind of awareness of nature weekend. It sounds
wonderful, and you think, wow, this is going to be fun
— and then you get a shock when you get there.

What happened when you first arrived at the
veld school?

Nicky: I think it was the longest day of my life.
They made us run an obstacle course. We learned how
to camouflage ourselves and how to do certain crawls
through the bush. They told us it was all for exercise
and self-discipline and fun, but it was really more like
a survival thing — how to survive, I don’t know — a war,
I guess?

Why do you think it had to do with war?

Nicky: Because they gave us a lot of lectures about war
and there was a movie about the South African Defence
Force. We had lots of lectures on politics. They said
that any kind of opposition to the government is just
opting for communism. They told us things like, “Do
you like the kind of things you have in your house, your
luxuries? Then how would you feel if half your stuff
was given to some black man? And how would you feel
if the government controlled everything? Just think
how free you are now. Think of your garden.” That
was the kind of thing they were telling us. And they
were always telling us to be glad about South Africa’s
big defence force, and that we must encourage our big
brothers to kind of rush to the army and that we must
buy defense force bonds and stuff.

Did you ever say anything to the veld school
teachers about how you felt?

Nicky: When I tried to, I really got into trouble.
Like they had one of their lectures on politics, and
this guy was telling us about how you should choose
to buy South African products over the other prod-
ucts, over anything imported, because people overseas
boycott South African products. And they never said

that maybe the reason for these boycotts was because
of South Africa’s policies. Oh, no, it was as if the rest
of the world was just being nasty.

I was very nervous about saying anything because all
the teachers were really authoritarian and they’ll tell
you to kind of know your place and that sort of thing is
so ridiculous that I said something — just to try to point
out that, well, South Africa likes to trade with other
countries anyway. And the guy got really angry. He
just turned around and glared at me and said, “Nicky,
you’re a communist!” So I said to him, “Surely I'm
allowed to think freely in this country!” and he just
kind of looked at me and didn’t say anything else. I
wanted to say to him, “How can you just sort of throw
that big word at a little girl who's just trying to make
some sense out of this rubbish that you're talking?”
But of course, I didn’t dare to.

So what did you tell your friends about veld
school when you got back home?

Nicky: Well, I actually had to write a speech, telling
my school what the veld school camp had been like.
1 told my teachers that 1 wasn’t prepared to say that
it had been fun and that all the girls should go next
vear, because it is supposedly optional, even though
they really pressurize you to go. But in the end, I was
manipulated and convinced to write something decent
in their terms, to write that it would be a worthwhile
experience, the kinds of things we did, and how much
fun it was, how much we all wished for home and our
hot baths — not mentioning that a lot of people in this
country don’t have a home and a hot bath.

My speech was read before I said it, and anything
vaguely suspicious was crossed out and I was told to
write it again, They would say “You didn’t really think
that, did you?” So in the end, nobody in my school re-
ally knew what 1 thought. I guess they will just have
to go to find out for themselves. Anyway, that’s how
things always work in the school system in this coun-
try: you're not supposed to ask too many questions
and you’re never supposed to challenge the line they’re
putting out.

*published by James Currey Ltd., London, 1986 (dis-
tributed in Canada by Fitzhenry and Whiteside)
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are victims of the Western betrayal,
that white South Africans are mis-
understood and that their right to
be free and dominant is unassailable;
and that every step will be taken to
ensure that the position for which
the whites have fought so hard will
be maintained. In short, Youth Pre-
paredness is a consciously employed
ideological tool — and, like all pro-
grams with such obvious intent, it is
prone to rejection, or at least deflec-
tion.

While Youth Preparedness is a
compulsory curricular activity, there
is a great deal of variation in the
way in which it is taught. It ap-
pears that it is taken more seri-
ously by the majority of Afrikaans
schools and less seriously by the En-
glish schools. The English-speaking
teacher associations in the Cape
and Natal have expressed their deep
reservations about teaching the pro-
gram at all, while the large and very
powerful Afrikaans Teachers Asso-
ctation has reaffirmed the duty of
teachers to take part in the program.
More conservative Afrikaners as well
as the more liberal English have crit-
icized both the Youth Preparedness
program and Veldschools because of
their thinly-veiled party line, claim-
ing both political indoctrination and
militarization of the pupils. Educa-
tion departmente deny that there is
any political, or at least party politi-
cal, component. Certainly a particu-
lar world view is fostered, the origins
of which predate the 1967 National
Education Act. The notion of To-
tal Onslaught has been a feature of
white education since the late 1950s,
and white education has aiways fos-
tered a strong form of patriotism,

Most English-speaking children
ridicule Youth Preparedness and the
concepts behind it. They likewise
tend to make fun of the Veldschools,
and where possible (at times with
the collusion of the school) refuse
to attend them. They do this be-
cause they most often see them-
selves in reference to a “better” or
“more real” culture, which is by
definition elsewhere. White mid-

NATIONAL MADNESS

National madness, bring out your dead
Babylon crumbles, as it was said
National madness

National suicide

Killing the brothers

Things left unsaid

Things left unsaid

National madness, a curse on the land
Jesus is murdered, by his own hand
National madness

National genocide

They that have not

Swallowing me

No son is at hand
No son is at hand

The mark of the lamb

The mark of the lamb

Angel of mercy, shine down on me
National madness, swallowing me

National madness, the beast stalks the land
All our defences crumble to sand

National madness ~ national regicide

The old king is dying

Angel of mercy, shine down on me
National madness, swallowing me.

Lyrica: Michael Rudalph
The Aeroplanes, Forces Favozrites, ECC, Shifty Records

dle class popular culture in South
Africa {that which is featured for
example in advertisements, in mag-
azines and on television) is non-
South African specific, often void
of South African content altogether,
and popular music likewise locates
itseif within a presumed interna-
tional sphere purged of local con-
tent. There is virtually no local
flavour to the aspirations of youth,
their forms of revolt all too often
simply ernulating those of the an-
archist punk revolt in the UK and
North America. The few excep-
tions which do deal with the South
African reality betray despair and

desperation (see Box). The youth
turn away from South Africa at
large, seeing themselves as periph-
eral in the country, sustained only
by a distant but persistent feeling
of cultural superiority that has more
to do with their class position than
with anything else.

It is relatively easy for English
children to ridicule the local situa-
tion and to turn to the linguistically
official “home country”™ in which au-
thentic eulture is assumed to exist.
Afrikaans children do not have the
same cultural options. They too
like to view themselves as belong-

14

july 1987

Southern Africa REPORT



SouGn atrica

ing to the “international commu-
nity,” but it sits uncomfortably with
them. They are too deeply tied by
their recent heritage of church and
family, to the ideology purveyed by
the Youth Preparedness and Veld-
schools, to ridicule and reject it in
such easy fashion. Their disaffection
finds expression through a deferral
which uses international culture to
hold the brute South African reality
at an escapist arm’s length.

In response to the immediate
exigency of compulsory army con-
scription, white male youths have
adopted different strategies. The

most committed (and most affluent)
skip the country, white others ap-
ply for conscientious objector sta-
tus. Some obtain deferral by go-
ing to university. Still others sim-
ply don’t report for duty. The most
precipitate strategy is suicide, and
there has been a marked increase
in the number of suicides and at-
tempted suicides by conscripts in
recent years. Undoubtedly the
greatest deterrent is the immedi-
ate hotror of township duty, some-
thing even otherwise “macho” white
youths find difficult to stomach.
Anti-conscription crops up with in-
creasing [requency in plays and mu-

sic despite the law against it, and
the heavily beleaguered End Con-
scription Campaign continues to be
a node of rational rejection around
which the most courageous cluster.

The education of white children
does not afford them the opportu-
nity to envisage a future based on
a non-racial democracy. As a re-
sult most white youths are hostile
toward and fearful of change and in-
tolerant of debate. Their experience
is so removed [rom the experience of
other South Africans that they live
entirely within the impossible hope
that the white regime can be pre-
served in one form or another.

Schooled in Struggle

continued from page 8

tive) incapacitation of the NECC by
the state? The details remain to be
seen of the timing and locale of such
trench warfare as will undoubtedly
break out again in the schools. But
the main reason why a “yes” answer
to this question is appropriate is a
broader one. It lies in the fact that
the struggle for liberation in educa-
tion has now, more than ever, taken
on the attributes of a movement in
its own right —~ while also linking it-
sell as an ever more sell-conscious
part of the broader movement for
the transformation of South Africa.

Clearly a major challenge now
faced by the NECC is to main-
tain the momentum of People’s
Education as a practice in the
light of the restrictions on the for-
mal introduction of People’s Ed-
ucation syllabi and materials into
the schools. These latter — the
product of specific People’s Educa-
tion subject units comprising uni-
versity faculty and community rep-
resentatives — may well have no
outlets for implementation in the
short term. But the tremendous
creativity which the People’s Ed-
ucation movement has unleashed,
the explorations of new forms of
learning, the collaboration between

progressive white intellectuals and
black community activists in work-
ing practically towards an alterna-
tive education, are experiences and
lessons that will not easily be erased.
There are indications that, with the
banning of People’s Education in the
schools, community groups, adult
education, literacy and training or-
ganizations, service and resource
groups are more and more identi-
fying with the People’s Education
movement, striving to comply with
and practice the canons of demo-
cratic organization, accountability,
non-hierarchical relationships and
community-direction. The debate
about popular control of funding for
education in South Africa will likely
see a strengthening of this tendency.

The alliances that have been fos-
tered around the education struggle
over the past few years — between
parents, teachers and students on
the one hand, and with community
organizations and the trade union
movement — have been highly sig-
nificant for the development of the
People’s Education movement. The
degree of involvement of different
constituencies and sectors in issues
of education can be seen as an in-
dex of the degree to which educa-
tion is no longer sidelined to the

main resistance movement but is re-
garded as a fairly central component
of the struggle “for people’s power”.
Thaose different sectors have brought
to the People’s Education movement
their varying interests and experi-
ences in organizing, strategy and
tactics, a situation that has positive
aspects along with considerable po-
tential for tension and contradiction.
The educational and organizational
substance of the People’s Education
movement at any point will reflect
the way in which its constituent so-
cial forces weigh up.

The claiming of education as a
terrain of struggle for social trans-
formation is the most significant
and positive accomplishment of the
NECC and the People’s Education
movement. This does not preclude
the recognition that the terrain is
only beginning to be staked out,
that it is mined with restrictions and
riddied with obstacles. Barely es-
tablished, the NECC and the Peo-
ple’s Education movement are al-
ready having to adapt to the con-
straining cireumnstances and devise
new ways of advancing. The demo-
cratic liberation movement in South
Africa has, in recent years, against
incredibly repressive odds, demon-
strated such an indefatigable capac-
ity for finding and creating spaces
for organizing resistance; it can only
give cause for hope.
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Women workers attending a workshop on maternity rights.

Photos by Anne Richards

COSATU
OCCUPATIONAL
HEALTH AND
SAFETY DAY

“These things are not only
for use by women, but
men are affected. We
like men to be present,
we mustn't isolate them
and say these are 'women's
issues,” or men will say
we must drop women's
demands and concentrate
on other Iissues. To-
day we are here to end
that, because the struggle
of women workers is the
struggle of men workers -~
we are all oppressed by the
same management in the
same factories.”

Union members, led a workshop on contraception.
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A day of education on
occupational health and
safety was held in Johan-
nesburg in March 1987.
The event was sponsored
by COSATU and the ser-
vice organizations, Health
information Centre, Tech-
nical Advice Group and
the Industrial Health Unit.

Workshop topics ranged from health hazards in the workplace
to workers rights under present legislation to struggles by work-
ers to improve their working conditions. Here workers test
their lungs.

These organizations work
with the unions doing
educational work, moni-
toring conditions in the
workplace and assisting
unions to negotiate for
safer and healthier work
environments. Jay Maidoo,
General  Secretary  of
COSATU, spoke of the
need for all service or-
ganizations to structure
their relationship with the
unions they serve more
clearly, to transfer exper-
tise to workers and to unify
in the spirit of COSATU's
directive of ‘One Industry —
One Union.’

An example of the flourishing workers’ culture, union members
perform a play about the death of a fellow worker in a paper
shredding factory.
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New Struggles, New Questions:
Foreign Aid and Education

BY BILL MARTIN

Bill Martin, who teaches at the Uni-
versity of Illinois, has recently returned
from doing research in South Africa.

Divestment, boycotts, and sanec-
tions: they all speak to the grow-
ing isolation of the apartheid regime.
Yet in one area western involve-
ment is radically escalating. In the
last several years public and pri-
vate institutions throughout west-
ern Europe and North America have
dramatically increased their funding
of South African educational pro-
grams, Announcements of extensive
new commitments by the United
States government in the last year
have been matched, for example, by
almost monthly launchings of ma-
jor programs by private foundations
and university consortiums. Tens of
millions of dollars are pouring into a
wide variety of activities from schol-
arship aid for study overseas o the
funding of private schools, tutorial
centres, teacher training, and voca-

tional programs in townships and ur-
ban centres.

Such programs predominantly
flow through long-established net-
works and institutions engaged in fa-
cilitating educational exchanges and
aid. The growing confrentation be-
tween the South African regime and
the resistance movement has how-
ever cast these projects in 8 new
light. On the one hand the deepen-
ing educational crisis has opened up
a demand for alternative educational
facilities as schools in the townships
have closed. On the other hand the
emergence of education as a central
locus of struggle between the regime
and the democratic movement has
generated considerable debate over
the aims, structure and control of
foreign assistance.

Ten years ago foreign assistance
to upgrade black education was
rarely questioned. No one could
doubt the inherent inequalities of
“Bantu Education,” and private ini-

tiatives were often seen as one means
of providing desperately needed fa-
cilities and personnel. Even as re-
cently as the 1980 schools boycott it
was unclear what the aimas of educa-
tional transformation should be. As
a recent analysis by the National Co-
ordinating Committee for the Ed-
ucation Charter Campaign empha-
sized:

There was no common understand-
ing [in 1980] of what equal education
meant for us. Some people even mis-
understood this to be a demand for
an equal share in white education ...
they had not as yet become aware
of the undemocratic and racist na-
ture of the whole system - including
white education which teaches dom-
ination.

Such uncertainties no longer exist,
and gone with them is the notion
that the destruction of apartheid ed-
ucation can be predicated simply on
the provision of equal educational fa-
cilities and opportunities.
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Foreign aid in education ...

“Uo secure the long lerm inleresis of capifalism in South Africa . "

The above is a new type of advertisement now appearing in South African magazines.

These new developments very
much reflect developing tendencies
within the resistance movement as
a whole. As the currently detained
National Education Crisis Comumit-
tee (NECC) leader Vusi Khanyile
noted late last year, “The struggle
for democratic control has started
by challenging and transforming ex-
isting social institutions and local-
ized suthority structures,” with the
structures of education “among the
very first arenas in which minor-
ity domination and control could be
successfully challenged.” In the bat-
tle to gain control of township life,
campaigns for the democratic con-
trol of schools and the wholesale
transformation of the educational
process have coalesced around the
movement for “People’s Education.”
These struggles by parents, teachers
and student organizations have in-

evitably placed independent initia-
tives under increasing scrutiny.

Contradictions between evolving
community control and foreign as-
sistance have most sharply appeared
at the local level in areas subject
to direct intervention by foreign cor-
porations and the U.S. government.
Pace College in Soweto, a show-
case institution established by T.S.
multinationals with the aim of devel-
oping an educated, entrepreneuriai
black class, was repeatedly attacked
by students and youth as a symbol
of elitism. After students burned
the American flag in protest against
Reagan’s foreign policy, the school
was abandoned by its sponsors and
eventually closed late last year. It is
currently being reopened subject to
community control.

Even scholarship programs, a

major and rapidly expanding area
of overseas interest, have similarly
come under increasing scrutiny. De-
spite the seeming involvernent of

notable black South Africans, stu-
dent activists have raised numer-
ous questions related to unaccount-
able board structures, the lack of
aid for study in Africa, the rejec-
tion of politically active students,
the funding of Bantustan civil ser-
vants, and the autocratic allocation
of students to selected countries and
institutions. The lack of assistance
to exiles, refugees and educational
programs in Front Line States which
have borne a heavy burden related
to the ongoing struggle in South
Africa has similarly been criticized.

Such questions were sharply
etched at a recent conference in the
United States on educational assis-
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tance directed at southern Africa.
In his keynote address Eric Molobi,
National Coordinator of the NECC
and the only executive member of
the NECC currently escaping deten-
tion, noted that for many activists
in the educational movement foreign
aid often seemed to have but one
purpose: “to secure the long term in-
terests of capitalism in South Africa
and to develop a black middle class
leadership by means of scholarships
and programs.”

Given the uncertain crigins and
secretive operations of many pro-
grams, it is hardly surprising that
such conclusions are drawn. It
1s widely known for example that
many U.S. universities have inau-
gurated scholarship programs as a
mode of fending off the student di-
vestment movement. Or, similarly,
that overseas governments assist-
ing the apartheid regime are among
those most active in funding educa-
tional programs.

It must be recognized, Molobi

stressed, that the days of such inde-
pendent and paternalistic interven-
tion are over. °“It is important for
foreigners to grasp that the principle
of consultation has been entrenched
within the democratic movement ...
We want to see this principle ex-
tended to those who desire to offer
help.” This is not a call for the ter-
mination of educational assistance.
What is being demanded is that such
aid take place within the contours of
the struggle to end apartheid, and
not simply be directed at alleviating
its effects and ensuring the future of
education for an elite few.

Recognizing these debates south-
ern African participants at the con-
ference, reflecting very diverse loca-
tions and political positions, drew
up minimal guidelines for foreign as-
sistance (see box). As the guide-
lines indicate, international assis-
tance was premised on acceptance of
not only the principles of the demo-
cratic movement but also those of
the international campaign to iso-
late the regime. This would pre-

clude activily by, or funding of, any
organization or government agency
opposed to divestment or sanctions.
Contact or cooperation with any
South African government or Ban-
tustan agency is thus rejected.

Such calls have already had an
effect as selected universities and
foundations have reoriented their
projects through comsultation with,
and even funding of projects de-
signed by, the democratic move-
ment. In the growth industry that
educational assistance is becoming
such developments remain the rare
exceptions. Clearly many existing
and proposed projects originating in
North America and Western Europe
fail to meet these requirements.

The North American and Euro-
pean educational community has al-
ways been a strong centre of anti-
apartheid activity. As thousands
of students and educational lead-
ers languish in detention, the call
for international support in the ed-
ucational field itself poses new chal-
lenges for anti-apartheid activists.

TEXT OF SOUTH AFRICAN GUIDELINES

Following are “Guidelines on Financial and Other Forms
of Assistance for Education and Training of South Africans
and Namibians,” developed at a meeting at East Lansing,
Michigan by black leaders from southern Africa.

Financial and other assistance from abroad is accept-
able, provided it is responsive and sensitive to the needs
and aspirations of the Namibian and South African peo-
ple as perceived by them, and is not intended to under-
mine the legitimate struggle of the people of Namibia
and South Africa.

Guidelines for Donors

The concern and willingness of the international com-
munity to provide such assistance are appreciated by
the people of Namibia and South Africa. For this assis-
tance to achieve maximum efficacy it is proposed that
the following broad guidelines should be effected:

1.Any assistance to any project connected with
Namibia and South Africa shall not in any way under-
mine the international movement of sanctions and/or
divestment against apartheid and colonialism. No as-
sistance shall thus be made to any project supporting,
related to and/or controlled by the Pretoria regime,
and/or its agencies, the bantustan authorities and the
puppet institutions in Namibia.

2.1t is agreed between the donor and the recipient that
the donor supports fundamental change in the region
and the attainment of a non-racial democratic and uni-
tary society in South Africa and freedom and indepen-
dence in Namibia based on internationally-recognized
principles. It is further agreed that the donor shall not
undermine the attainment of the aforementioned ideals.

3.The donor declares that it does not support any
project that attempts to thwart the attainment of these
ideals, either through such project’s own direct action
or through its support for or cooperation with the Pre-
toria regime, and/or its agents in the bantustans and
in Namibia.

4.The donor agrees to support projects mutually agreed
to in pursuit of fundamental change (as enunciated in
section 1 supra) without the donor exercising any con-
trol over such projects, save for mutually-agreed report-
ing and accounting requirements,

5.The donor agrees not to use the name of the recipient
and/or any information it receives through the recipient
for propaganda and/or other purposes not in accord
with the objectives of the recipient and these guidelines
and without obtaining the prior consent of the recipient.
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Hustling Bantustan Bucks

BY ALAN HIRSCH

Alan Hirsch has taught economic his-
tory at the University of Cape Town.
He is a founding member of the United
Demacratic Front, and is currently pur-
suing a Ph.D. programme at Columbia
University. =

While a growing list of prominent
multinational companies are find-
ing it politic to disassociate thermn-
selves from their South African in-
vestments, the South African gov-
ernment has been able to bolster
its apartheid policies by successfully
attracting several hundred factories
into the otherwise economically bar-
ren bantustans.

In fact the incentives offered
to both foreign and local investors
have been so alluring that, to the
government’s occasional embarrass-
ment, some entreprencurs have been
unable to resist taking full advan-
tage of the possibilities.

In late 1983, New York business-
man Ralph Tawil approached the
Ciskei Peoples Development Bank
with a proposal to establish a gar-
ment manufacturing plant in the
Ciskei. Within a year the factory
was built and running. Officially
the plant was owned by a Hong
Kong firm named Elgin Manufactur-
ing and not by Tawil’s two New York
firms Play Knit and Stephen Barry.
Elgin Manufacturing made sure its
business in the Ciskei started on a
profitable footing by supplying used
capital equipment at inflated prices
and collecting a commission for good
measure.

But the scam involved more than
run of the mill transfer pricing.
In his initia]l prospectus Tawil said
he planned to employ 2,510 peo-
ple, of whom 2,470 would be black
Ciskeians. By Sept. 1984, before
the plant was running at full capac-
ity, there were already 3,190 “black
Ciskeians” in the firm’s employ. The

CCAWUSA workers demand
higher wages.

plant must have been exception-
ally clean and orderly as 520 were
listed as cleaners and 326 as security
guards.

Tawil also sent a stream of
telexes to his son Chay, the man-
aging director of the factory, insist-
ing he emnploy 100 new workers every
week so the firm could meet a target
of 5,000 employed by November 14.

It would be nice to think that
Tawil's desire to create employment

was a response to the massive prob-
lems of unemployment and poverty
that South Africa’s pass laws and re-
settlement policy had created in the
Ciskel and other bantustans. His
motives for boosting employment
levels were not altruistic.

The South African government,
through its Ciskel subsidiary, pro-
vides investors a cash rebate of
95% of wages paid — up to R110
(3US 50} per worker per month,
However, the average 1984 wage in
the Ciskei was a lot lower, around
R75 (83US 34) a month, allowing un-
scrupulous employers to claim that
they were paying their staff more
than they put in the pay-packets.
This is what Tawil’s plant was do-
ing. The government’s incentives
scheme, and the way it was admin-
istered, encouraged a range of other
scams, most of which Tawil was in-
volved in.

Tawil overdid it and the venture
ran into a messy and embarrassing
trial in 1985, following pressure from
the press and the white parliamen-
tary opposition. But Tawil is merely
the tip of the iceberg.

The program Tawil was exploit-
ing is only the latest in a line of polit-
ically motivated strategies to direct
investment towards the bantustans.

The border industries

The first decentralization program
wag the result of a government com-
mission of inquiry that reported
in 1956, The Tomlinson Commis-
sion, as it was known, was to es-
tablish how the “native reserves”
could be economically rehabilitated
so they could play their essen-
tial role in the evolving strategy
of apartheid. The apartheid pol-
icy itself was a response to South
Africa’s urban/rural contradiction
euphemistically known as “uncon-
trolled urbanization.” This really
meant the threat of a growing and
concentrated black proletariat, and
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the loss of a rural labour pool to
the white farmers who formed an es-
sential part of the National Party’s
support base. At the same the
African National Congress was be-
coming adept at the policies of mass
mobilization, as were the black trade
unions and a range of urban commu-
nity organizations.

“At the moment the number of
Bantu [blacks] who advocate equal-
ity forms a small minority but their
numbers and the scope of their
endeavours are on the increase,”
warned Tomlinson. The National
Party’s solution to this crisis was
a restructuring of white supremacy,
converting the former native re-
serves into “bantustans.” Bantus-
tans would contain, physically and
politically, the growing black popu-
lation. This was the essence of the
shift from segregation to apartheid.

One result of the commission’s
report was the establishment of a
“border industries” program. Ver-
woerd, then minister of Native Ad-
ministration, hoped that the border
industries program would slow down
and even reverse the black migra-
tion to the towns. Border industries
were only allowed outside the ban-
tustans as the government was re-
luctant to disrupt what 1t liked to
call the existing “communal” social
relations. These imposed communi-
ties were headed by state-approved
chiefs who formed the basis of the
bantustan system of political con-
trol.

In 1968, two years after Verwo-
erd's assassination, the system was
altered because the chief-run struc-
ture was failing. Amended insti-
tutions were developed under the
guise of “bantustan independence.”
The government also decided to al-
low investment in manufacturing in-
side the bantustans. The new fac-
tories would, it was hoped, legit-
imize the bantustans’ independence,
not only to foreign governments, but
also to the reluctant residents whose
faith in the ability of the system to
dispense the necessities of life had
practically disintegrated. As a gov-

ernment economist recently put it:
“One of the motives behind devel-
opment programs is to promote the
legitimacy of authorities and official
structures,” The desire to bolster
the ideclogy of “free enterprise,” as
well as that of “separate develop-
ment,” was explicitly articulated by
the government. Other goals in-
cluded the creation of a black middle
class that would have a stake in the
bantustan system, and to win tacit
allies in the investors.

Botha to the rescue

During the first years few factories
were established at still fewer sites.
After the 1976 school-based revolt
the South African state poured
money into buying credibility. The
level of incentives was increased and
more firms were attracted to the
bantustans,”

Investment by both South
African and foreign capital began
to boom in 1982 with the imple-
mentation of the Good Hope Plan.
In November 1981 the then Prime
Minister (now State President} P.iV.
Botha called a conference between
the government and South Africa’s
“business leaders,” the owners and
managers of a few hundred of South
Africa’s largest private corporations.

Botha sought a rapprochement
with capital. Big business’s comfort-
able relationship with the apartheid
state had lasted many years, but cor-
porate attitudes had since soured in
the face of what was seen as govern-
ment incompetence in coping with
the political crisis of the post-1976
era.

* Editor’s note: A further incentive for
indusiry in the bantustans has been
the availability and cheapness of black
female labour. As Hirsch has indi-
cated in another article, a significant
irend in bantustan industry in the past
decade has been the increased rate
and proportion of employment of black
women. In Venda, the Ciskei and Bo-
phuthatswana, women constitute the
majority of workers in the manufactur-
ing sector.

Botha’s answer was akin to
pulling a rabbit out of a hat: he pro-
posed a new plan - the Good Hope
Plan — which in fact was nothing
more than a revision of the old in-
dustrial decentralization program.

The appeal of the new plan was
the apparent depoliticization of de-
velopment policy. The country was
divided into development regions
whose boundaries cut through the
supposedly inviolable borders of the
bantustans. This was an acknowl-
edgement of the at least partial fajl-
ure of the bantustan strategy. In-
centives were massively boosted and
designed to favour more clearly the
creation of subsidized employment.
This move acknowledged unemploy-
ment as a major precipitant of social
unrest.

A new financing body, the De-
velopment Bank of Southern Africa
(DBSA), was created to replace the
Corporation for Economic Develop-
ment ~ previously the “Bantu In-
vestment Corporation” — which had
been staffed with old-line apartheid
ideologues. The new development
bank was to mimic the style of the
World Bank.

The DBSA is a “multi-lateral”
organization, but the allocation of
power according to share owner-
ship ensures South African control.
The bank had hoped to draw in
economically dependent states such
as Lesotho and Swaziland, but was
blocked through the formation of
the Southern African Development
Coordinating Council (SADCC) by
the Front Line States. It was left
with South Africa and its “indepen-
dent” bantustans: the Transkei, the
Ciskei, Bophutatswana and Venda.

In practice the bank’s behavior
was not that different from its pre-
decessors — it still treated the ban-
tustans as distinct political entities,
though National Party technocrats
had hoped that the bank would
spearhead an initiative towards a
new type of geographic federation
as the basis for a modernized white
supremacy.
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Workers occupy General Electric’s head office as p g

Incentives become big business

Though Botha’s Good Hope Plan
did not deliver the promised political
shift, the boost in decentralization
incentives had major effects. Today,
the incentives absorb well over half
the budget of the Department of In-
dustry and Trade. In addition to
the wage rebates, the incentives in-
clude low interest and low collateral
loans, subsidized rentals, transport
rebates, government tender prefer-
ences, and a 125% quarterly cash
tebate on training costs. The re-
sponse has been rapid, both from
South African capital and from a
wide range of foreign investors.

In the intensifying South African
economic crisis — manufacturing out-
put has fallen continuously since
1981 — the injection of capital at-
tracted by the incentives was wel-

come. One South African busi-
nessman suitably named David Fink
used decentralization incentives to
make a quick, fraudulent buck with
which he whipped off to France to
make a new start. Equally templing
are the repressive labour policies of
the bantustans which encourage fac-
tory owners to attempt to escape the
militant black trade unions of South
Africa. The already meagre South
African wages are cut by at least half
inside the bantustans.

The motives of foreign investors
could be more complex. As the rand

“wasg overvalued in 1982/83, even the

poverty wages paid in the banius-
tans were higher in dollar terms than
those which were being paid in the
low wage econornies of the East.
Nevertheless, firms based in Taiwan
and Hong Kong (in the latter case,
at least a few dummy companies)
moved in rapidly.

A Mr. Chang, the financial di-
rector of a Taiwanese sneaker fac-
tory tecently established in Dim-
baza, told me that incentives offered
in the Ciskei were the highest offered
anywhere in the world at the time,

But the Taiwanese have other
motives about which Mr. Chang was
not forthcoming. Scuth Africa pro-
vided access to markets other than
South Africa itself. Before the im-
position of sanctions, exporting from
South Africa provided Taiwanese
manufacturers an entry to the U.S.
market, as Taiwan’s access had been
curtailed by American guota restrie-
tions. “South African” textile and
garment exports to the U.S. rock-
eted after 1982, a very large propor-
tion of which came from: Taiwanese-
owned factories in the bantustans, It
was widely alleged that many ban-
tustan factories were merely staging
posts, pulting finishing touches on
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products manufactured in Taiwan.
By the end of 1984, ten out of the
25 foreign-financed factories in the
Ciskei (out of a total of 77) were Tai-
wanese owned.

The multinationals move in

The Taiwanese were relative late-
comers among foreign investors in
the bantustans. From the mid-
seventies, multinationals from a
range of major western countries
had been investing in the bantus-
tans. In many cases, governments of
host countries tacitly supported the
investments. France sent a delega-
tion of five deputies to the Transkei
“independence” ceremonies in 1975,
conforming with most major western
governments. Israel exchanged fre-
quent governmental visits with the
Ciskei, as well as training members
of its para-military force. Both Italy
and France sent trade delegations to
the bantustans in the 1970s, and the
Ciskei opened a commercial office in
New York in 1976.

Although one-third of about 100
factories in the Ciskei are listed as
foreign-owned, the extent of foreign
interest in businesses in and around
the bantustans is greater than own-
ership figures indicate, as many for-
eign companies prefer to enter into
licensing or technological relation-
ships with local firms.

One investigation currently un-
der way into foreign interests in
the bantustans is being conducted
by the Brussels-based International
Confederation of Free Trade Unions.
At its Thirteenth World Conference
in 1985, the ICFTU warned that
South Africa was “trying to gain po-
litical recogmition for its Apartheid
plan by promoting foreign invest-
ment in the so-called homelands .. ”
This is probably overstating the case
- diplomatic recognition is not an
item that bantustan horoscopes fre-
quently mention. But to argue that
the South African state’s goal is to
draw foreign states into greater indi-
rect complicity in the system of ter-
ritorial apartheid would not be inac-
curate,

The ICFTU’s first very prelimi-
nary report indicates that the prac-
tice of investing in and around the
bantustans by transnational corpo-
rations is unexpectedly widespread.
In addition to the Taiwanese, a
large number of West German, U.S.,
Japanese and British firms are in-
volved, with firms from practically
every Western European country,
plus Canada and Israel. My own re-
search in the Ciskei indicates that if
one included links other than direct
investment, at jeast half the several
hundred bantustan firms would ap-
pear on the foreign involvement list.

Unions fight back

The general position of the mass-
based internal South African or-
ganizations is clear. COSATU,
the major black union federation,
has described divestment in general
as “an essential and effective form
of pressure on the South African
regime.” The United Democratic
Front has described foreign invest-
ment as “complicity in apartheid”
and called for “an end to the ex-
ploitation of the people and the nat-
ural wealth of our country by for-
eign investors.” For a more precise
response it is instructive to examine
a particular example.

On February 27, 1984, Tidwell
Industries began manufacturing pre-
built housing at its new plant at
Danskraal on the KwaZulu border.
The firm was a wholly owned sub-
sidiary of Tidwell Housing, a large
firm based in Hayleyville, Alabama.
After its opening the managing di-
rector of the South African sub-
sidiary explained the investment in
a statement that would soon ring
with irony: “In South Africa ...
we found a stable political atmo-
sphere and a developed economy in
which we could invest with confi-
dence”  He added that the de-
centralization concessions offered by
the South African government con-
tributed importantly to the decision
to invest. Using the incentives in the
usual ways, the company also ob-
tained a subsidized government loan
of over half a million dollars.

Before long Tidwell Industries
ran into one of Scuth Africa’s most
militant and effective trade unions,
the Metal and Allied Workers Union
(MAWU)}. MAWU claimed accu-
rately that, amongst “gross injus-
tices,” the company was paying
a starting wage of RT7 ($35) per
month ~ far below the U.S. Sulli-
van Code minimum. Equally impor-
tant, the firm refused to recognize
the union even though it convine-
ingly claimed to have won majority
membership. In an attempt to break
the union, the company fired four
shop stewards, to which the entire
workforce reacted by going on strike.
Tidwell’s response, in the tradition
of decentralized industrial relations,
was to fire every worker and attempt
to recruit a new labour force. The
union refused to accept defeat and,
in additon to trying to keep work-
ers’ jobs open, embarked on an in-
ternational publicity campaign. The
union’s line of attack was that the
firm should conform to its demands
“or get out.” When Tidwell con-
ceded defeat and sold out in August
1985, MAWU celebrated its victory.

Recent withdrawals of major for-
eign investors, such as Ford, G.M.
and 1.B.M., have been met with a
degree of anger by the unions di-
rectly affected. The anger is aimed
not at divestment, but at what they
see as the hypocrisy of the multi-
nationals. Firms initially objected
to divestment on the grounds that
they were concerned about their
employees’ welfare, but when they
pulled out they did not make ad-
equate provisions to protect their
former employees. Yet they fre-
quently continue to obtain finan-
cial reward through licensing agree-
ments. These companies have cast
offl their risk and responsibilities
without sacrificing their profits.

In the case of foreign invest-
ment in the bantustans, the moral
question of disinvestment has fewer
shades. Firms which exploit un-
profected labour and accept South

African government subsidies con-
tribute to the policy of territorial

apartheld and have never had a
moral argument to invoke.
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War Games

BY LINDA GUEBERT

The scene iz a large classroom at
a community college in Hamilton,
Ountario. Thirty-two Grade 13 stu-
dents are seated in the first few rows.
They are attending a workshop on
southern Africa presented as part
of a day-long conference on Africa.
The workshop leaders, two members
of TCLSAC, are standing in front
of thern and a large map of Africa
hangs to one side.

The students have just partici-
pated in identifying the countries of
the region — in particular the Front
Line States — and they have associ-
ated the term “front lines” with the
battleground of a war. A brief his-
torical summary has demonstrated
the role of neighbouring states in
supporting wars of liberation in the
region and the shift of the front
lines closer to South Africa as more
countries have gained their indepen-
dence,

South Africa’s dominance in
the region has also been empha-
sized, and the students have devel-
oped some awareness of the depen-
dence of the neighbouring countries
on South Africa for manufactured
goodz and other products, trade
links and foreign currency through
migrant labour.  South Africa’s
perceived threats from its neigh-
bours have been summarized under
three R’s: Race —~ the development
of non-racial societies, thus calling
into question the basic premise of
apartheid; Regionalism - the possi-
bility that the neighbouring states
might develop trade and other eco-
nomic links not dependent on South
Africa; and Rearguard — the sup-
port of the Front Line States for
the ANC and other liberation move-
ments within South Africa.

Now the students are being
asked to divide into small discussion
groups. Their task is set out by one
of the leaders: “Pretend that you

are South Africa. You are a racist
regime, and you want to hold onto
your power. You have tremendous
military and economic strength, but
you perceive these ‘threats’ — those
three R’s we already talked about —
from your neighbours. What would
you or could you do? Write down all
the strategies you can think of ”

The theatre-style classroom with
its immovable seats is hardly ideal
for small group work, but the stu-
dents manage to form groups by
turning in their seats and talking up
and down as well as across the rows.
Several of the groups get right into
the task. “I think we should cut off
trade,” says one young woman, and
the rest of her group agrees. They
decide to close the border and pre-
vent the other countries from using
the ports.

A group of young men focuses
first on military options. “We could
bomb them,” says one member of
the group. “Nah, they would never
do that,” says another. One of
the leaders happens to be standing
nearby. “Don’t worry about what
you think South Africa would really
do,” she intervenes. “Just put down
anything that comes to mind.” An-
other member of the group has an
idea. “I know,” he says. “Let’s find
out if there are any terrorist groups
in the countries. That way we don’t
have to do it ourselves. We can send
them guns and stufl.”

The leaders refrain from confirm-
ing any of the students’ suggestions,
but they are finding it difficult not to
show their astonishment: with very
little background information, the
students are accurately describing
low intensity warfare and naming
virtually every destabilization strat-
egy presently in use in the region.
“I would send the miners home,”
says one young woman confidently.
Someone in another group advocates
starting conflicts between the neigh-
bouring states themselves, while an-
other student suggests blocking for-
eign aid and preventing aid workers
from giving assistance.

The large group reconvenes and
the students share their ideas. The
strategies they have come up with
are listed on the board, still with
no comment from the leaders. In-
stead, the students are shown a
video, thirty minutes of a BBC
Panorama program titled “Mozam-
bique: Apartheid’s Second Front."
They watch with fascination as one
after another of their strategies is re-
vealed in operation in Mozambique.
They shrink from the rather graphic
pictures ‘of victims of the MNR,
described as “South Africa’s surro-
gate,” and they learn of Malawi’s
tole in supporting the MNR and
its special relationship with South
Africa. They see the hardships
caused by South Africa’s iron grip
on Mozambique’s economy, particu-
larly its power and rail links, and the
devastation caused by war-induced
famine and the inability to de-
liver emergency relief to stricken ar-
eas. They even watch a trainload
of workers arriving in Mozambique,
sent home from, the South African
mines,

An electrified border fence, peo-
ple with ears and noses cut off, chil-
dren starving ~ these are powerful
images, and afterward some of the
students seem stunned. But more
than that they seem unable to be-
lieve that ali the destructive tactics
they had thought of are in fact be-
ing used in southern Africa. One
young man comes up to the lead-
ers after the workshop. “That really
shook me up,” he says. “We thought
we were just making things up in
our group, We didn’t think anybody
would actually de those things.”

Pretending to be the evil villain,
imagining all the cruel things you
could do, but all the while staying
safely in the realm of fantasy ~ and
then finding out that it’s all really
happening somewhere: for some of
these students the effect was over-
whelming. Like most Canadians
they had heard a lot about South
Africa, but knew little of its desta-
bilizing role in the rest of the re-

continued on page 33
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Election Protest at Wits:

Black Gowns Fail To Halt Whute Un White \!lolence

Impact Visuais

“Let me show you how to stop the
stinging.” The shout came from a
black student to white students who
had run into a nearby building af-
ter a teargas cylinder exploded near
themn. In most entrances to build-
ings surrounding the University of
Witwatersrand quad in Johannes-
burg, black students were lighting
fires in waste bins to neutralize burn-
ing from the teargas, sharing tech-
niques of survival learnt in the town-
ships with white students.

This attack occurred on May 4,
after a mass protest meeting had
been banned and then violently bro-
ken up by riot police earlier that
afternoon. The meeting, atiended
by about six thousand students and
staff, had been called by the newly

formed South African National Stu-

dents Congress, together with the
National Union of South Aftican
Students, in protest against the all-
white elections to be held on May
6. The meeting was due to be
addressed by Winnie Mandela, but
just as she arrived, surrounded by
her bodyguards, the meeting was
banned.

Students were unable to continue
their protest on the lawns, for within
minutes of the banning announce-
ment a contingent of helmeted po-
lice, equipped with teargas, shouted
a dlspersal order through a mega-
phone. Demonstrators decided to
move to an alternative closed venue
but on arrival were met by police
who fired teargas and arrested 120

students. Mandela was able to es
cape before police acted.

The April and May joint student-
staff protests om the English-
speaking white campuses have ush-.
ered in a new phase of university
protest against the apartheid gov-
ernment.

The recent demonstrations
gained mornentum after police dis-
persal of a Cape Town university
protest against SADF raids into
Zambia and the dismissal of strik-
ing railway workers. This was the
firet time birdshot was fired by po-
lice during a protest at a white uni-
versity. After this there were var-
lous May Day rallies which spilled
over into planned protest against the
May 6 elections.
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The new phase of protest at the
University of Witwatersrand is par-
ticularly significant for two reasons:
it is the first time tbat many aca-
demics from the Academic Staff As-
sociation have actively taken part
in a protest of this nature, and it
demonstrates the growing impact of
black students on the movement on
“white” campuses.

That day a small number of lib-
eral and radical academics was in-
fluential in maintaining the morale
of the students as they attempted to
regroup. They made a commitment
to stay with the students while po-
lice attacked, and offered to head the
gathering after they put on full aca-
demic dress. As one academic said
after many of the students had re-
grouped: “We have decided to stay
with you. We want to ensure that
the police do not take any more vi-
olent action. We feel as you do that
a fundamental right of protest has
been taken away and we want to re-
establish that right with you.”

This protest also incorporated
many white students who have of
late been relatively marginal to cam-
pus protest dominated by growing
numbers of black students. The
presence of black students has made
the universities arenas of struggle
in a way which is different from
the previous history of oppesition on
the white English-epeaking univer-
sity campuses. At the University
of Witwatersrand there are about
4,000 black students out of a to-
tal of 18,000. It is only since 1983
that blacks have been allowed to en-
ter white universities without special
government permission. Although
the Ministry of Education has made
provision for a quota system, some
universities have ignored it.

As a result of the May 4 demon-
stration the university was forced of-
ficially closed two days later on elec-
tion day as a protest against vi-
olence on campus and in solidar-
ity with popular organizations which
had called for a stay away. In an-
nouncing the closure, the University

Senate stated its support for “all
South Africans wishing to see their
country governed in a fair and demo-
cratic manner, in which all have a
say in the election of their represen-
tatives.” This is one of the few times
the University’s governing body had
supported a national political call by
the democratic movement. It led to
a well-orchestrated press campaign
accusing the university of fostering
left-wing and Marxist ideology.

The continuing political crisis in
the country has forced academics
to seek a role for themselves in
the struggle for national liberation.
One of the ways that they have
been brought into the struggle is
through the campaign for People’s
Education. Universities are provid-
ing spaces where progressive stu-
dents and academics can organize
for a democratic educational system.
But this in turn leads to a ques-
tioning of the role of the universities
both in the immediate crisis and in
the future. How far this process will
lead remains to be seen.

Mozambique Resists South African

BY JOE HANLON

The following was originally broadcast
on CBC Sunday Morning, 11 May
1987.

In the past six months, Mozam-
bique has turned back a major South
African invasion into the centre of
the country. A key factor has been
the sharply increased international
support. Zimbabwean troops have
been fighting inside Mozambique for
several years, However, in this bat-
tle Tanzanian combat troops joined
the Mozambicans and Zimbabweans
for the first time.

Another factor has been British
military help. For more than a year,
British soldiers have been training
Mozambican troops, and the British
trained commandos played a key
role in repelling the South African
backed Mozambique National Resis-

tance, known as the MNR, or Ren-
amo. Britain is also supplying some
military hardware, such as guns and
radios. And it has permitted former
SAS officers to go to Mozambique as
part of a commercial venture to pro-
vide still more military training.

Indian frigates now patrol the
Mozambique coast, and are reported
to have blocked some South African
efforts to resupply the invading
forces. Support has been pledged
by other non-aligned governments,
as well.

The victory is only partial, how-
ever. South African backed forces
still occupy parts of Mozambique.
Pretoria is particularly trying to
keep closed vital rail links to the sea.
By attacking these railways, South
Africa has forced the inland states
of Malawi, Zambia, and Zimbabwe

Attacks

to seud cargo via South Africa ~ cre-
ating a dependence that gives Preto-
riaimportant leverage. It also allows
South Africa to claim to the interna-
tional commmunity that sanctions will
harm the neighbouring states.

It requires several thousand Zim-
babwean troops to keep open the
Beira corridor, which carries the vi-
tal railway and oil pipeline between
Zimbabwe and the sea. There is now
a major international effort to up-
grade this railway. By next year, it
should be able to carry most of Zimn-
babwe’s traffic; it would no longer
need to send goods through South
Africa. Recently Zambia annhounced
that it had stopped exporting cop-
per via South Africa and was now
shipping via Beira. This means that
South Africa is losing much of its
leverage over Zimbabwe and Zam-
bia. Consequently, South Africa is
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sure to step up itz attempts to cut
this link. Attacks are also expected
on Zambia’s other link to the sea,
the Tazara railway to Dar es Salaam.

Malawian troops will shortly be-
gin guarding the vital rail link be-
tween Malawi and the Mozambican
port of Nacala. This means Malawi,
too, will be able to stop shipping via
Sonth Africa. A major escalation of
the war is likely as South Africa tries
to keep this railway closed, too.

The railway to Nacala is being
rehabilitated with assistance from
the Canadian government. This aid
project is being protected by Malaw-
ian troops, and by Mozambicans
trained by Britain and the Soviet
Union. But Canada is not provid-
ing any help to protect its own aid
projecta from South African attack.

working linlks

Indeed, Canada has been di-
rectly obstructive. Tanzania is in
desperate need for spares for its de
Haviland Buffalo aircraft. Planes
are needed to support Tanzanian
troops in Mozambique, and to sup-
ply Tanzanian troops protecting the
Tazara railway. Canada refuses to
provide credit for the essential spare
parts, which has forced Tanzania to
look elsewhere for help.

Mozambique, as well as Zim-
babwe and Tanzania, are asking for
essential military assistance. But
they are not asking for outside com-
bat troops. Mozambique’s pres-
ident, Joaquirn Chissano, said in
March that he had even turned
down an offer of troops from Nigeria.
There are enough troops from south-

ern Africa to do the fighting — and
the joint enterprise of Mozambique,
Tanzania, Zimbabwe, and Malawi
is already unprecedented in this re-
spect. The need, Chissano stressed,
is for equipment and logistic back-
up. Some of this is directly military,
like anti-aircraft missiles and other
military hardware. But some is not;
Mozambique needs food, uniforms,
field hospitals, and transport.

Another need often stressed pri-
vately within southern Africa is for
its friends abroad to encourage the
IMF to ease off the pressure. IMF
cuts are making it harder for these
countries to keep their armies sup-
plied, and thus harder to defend
against the South African aggression
which is weakening their econornies.

Practical Solidarity:

Teachers and Grain Handlers
in Mozambique

The working links of Canadian
teachers and grain handlers with
their Mozambican counterparts have
taken a major step forward this
spring. In March, Herb Johnaton
and Carmen Kuczma, both mem-
bers of the W.R. Long Memorial In-
ternational Committee of the British
Columbia Teachers Federation, vis-
ited Mozambique at the request of
the National Teachers’ QOrganiza-
tion, ONP. Their task was to evalu-
ate science programmes in three ru-
ral schools and to make recommen-
dafions as to how BCTF, the Min-
istry of Education in Mogambique
and CUSO could best work together
to strengthen their programmes.

This was by no means the
first contact with teachers from
Canada. Two BCTF delegations
visited Mozambique in 1985, the
first to establish fraternal contacts
and get a general sense of educa-
tion in Mozambique, and the sec-
ond to participate in a conference
gponsored by the ONP on “Teach-
ers and Their Role in the Strug-
gle Against Apartheid,” Represen-
tatives of the CEQ in Quebec also
participated. Much of the documen-
tation of the conference was avail-
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able thanks to project support from
BCTF in the form of paper, stencils,
inks and mimeograph machines.

Mario Souto of the ONP had the
opportunity to make contact with
Canadian teachers when he partic-
ipated in an international teach-
ers’ convention in Canada in 1986,
Teachers whom he met at the time
sent back contributions to Mozambi-
can teachers with the Canadian fact-
finding mission.

Grain handlers in the two coun-
tries have also begun to work to-
gether. In April, Walter Eberle,
long time organizer arcund health
and safety issues in the Grain Ser-
vices Union (GSU) in Regina, and
Dorothy Wigmore, health and safety
specialist based in the Centre for Oc-
cupational Health and Safety of the
Manitoba Labour Centre, arrived to
spend several weeks working with
the Mozambican Workers’ Organiza-
tion, OTM. Their work was based
at Companhia Industrial de Matola,
CIM, which is the major food com-
plex in southern Mozambique, In
addition to its milling operations, it
also produces pasta, bread and an-
imal rations. The work done by
Eberle and Wigmore followed up an
initial inventory of worker health
and safety needs done in 1986 by an
investigative health and safety team
of CIM workers newly established at
the time with the support of Don
Kossick.

The visit opened perspectives
on broader links between labour in
Canada and Mozambique, Eberle
and Wigmore had the opportunity
for contacts with national level offi-
cers of the OTM, in addition to their
intensive discussions with officers of
the National Union of Workers in the
Food Processing Sector (SINTIAB).
These focussed on promotion and
development, of occupational health
and safety programmes. At the end
of the visit, a Protocol of Coopera-
tion was signed between GSU and
SINTIAB, outlining a programme
of action for the next two years in
the health and safety field. The
programme included further train-

working linlks

ing, supplies of equipment, develop-
ment of educational materials and
a resource centre and continued ex-
changes, A return visit to Canada is
also included.
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A high point of the trip was the
annual May Day parade where the
Canadian representatives were hon-
oured guests on the podium. John-
ston and Kuczma’s report on their
trip highlights the difficult situa-
tion of schools in apartheid’s second
front.

The war has deeply affected edu-
cation. Money that should be go-
ing to education is being diverted
to fight the MNR. These rebels,
armed, trained and financed by
South Africa, are carrying out a
campaign of destruction and terror
against the people of Mozambigue.
They are burning schools, disrupt-
ing transport and murdering teach-
ers in an effort to destroy the ad-
vances made since independence.

The recent visit of the director
of the Mozambique News Agency,
Carlos Cardoso, underscored this
point. He indicated that 40% of the
schools and 42% of the health posts
throughout the country had been de-
stroyed by the bandits. There are
now 435,000 students left without

schooling because of MNR. destruc-
tion. The gains made in the first
six years of independence have been
systematicaily wiped out by South
Africa’s low intensity warfare strat-
egy. Vital social services for ru-
ral people have become key targets
in South Africa’s determination to
prove that nothing works in Mozam-
bique.

In this war context, where South
African destabilization works so de-
terminedly to bring production and
social services to a halt, actions to
re-open and strengthen the schools
or consolidate production through
improved conditions for the work-
ers become vitally important. CIM
is the major supplier of maize meal
and pasta for the southern region,
two commodities central to the ra-
tioning system of both the civilian
population and the army. In addi-
tion, CIM is the major supplier of
bread for canteens in work places
in the national capital. Actions
of international solidarily with CIM
workers to encourage them to keep
production levels high take on new
importance.

Similarly in education, efforts to
keep schools functioning are urgent.
Many women and men experienced
opportunities for education both for
themselves and their children as one
of the really tangible fruits of inde-
pendence. When people see even
these gains disappearing, it is easy
to give way to demoralization.

It is a new kind of war being
fought out in Mozambique, with the
aim of distancing the people from
their political leadership, convinc-
ing them that nothing works and
that their socialist project has no fu-
ture. It is a war that involves mul-
tiple strategies, where military ac-
tions are often less important than
economic, political and psychologi-
cal sabotage. Thus each point of
attack by the apartheid regime also
become a point for actions of inter-
national support. These solidarity
links with teachers and grain han-
dlers are a step in the right direc-
tion.
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SPOTTES

Isolating Apartheid Sport:

An Interview with Sam Ramsamy

BY BRUCE KIDD

Sam Ramsamy is Executive Chair of
the South African Non-Racial Qlympic
Committee (SANROC), the London-
based group of exiled South African
athietes, coaches, and sports adminis-
trators which spearheads the interna-
tional campaign to isclate and abal-
ish apartheid sport. He was in Hali-
fax to address the Olympic Academy
of Canada.

KIDD: What is the present
state of the international cam-
paign?

RAMSAMY: At the moment
there’s a lull, because by and large
we’ve excluded South Africa from in-
ternational sport at team level and
in nearly every individual sport but
tennis, 50 we are preparing our next
move. We are still having prob-
lems with individual South Africans,
but we are now receiving strong sup-
port from the Scandanavian coun-
tries and Holland so there is now
favourable ground to campaign in
western Europe, Canada and the
USA against South African individ-
uals.

KIDD: In the last few weeks,
several powerful western sports
leaders, such as International
Rugby Board President Albert
Ferrasse and European Athletic
Association Chair Arthur Gold
have said that South African
athletes should be readmitted
to international competition.
Do you fear a stepping up of the
South African lobby?

RAMSAMY: We don’t (ear an in-
tensification of the lobby. We know
it has been growing all along. But
what concerns us is that figures like
Arthur Gold are making statements
that give respectability to apartheid.

Any move towards getting South
Africa back into international sport
at this stage would mean giving re-
spectability to apartheid one way or
the other.

There is no chance the South
Africans will be readmitted into
any major event, especially the
Olympics. International Olympic
Committee President Juan Sama-
ranch has made it very clear that
he will not act against the wishes
of the African members, who have
said that there will be no South
Africans in international sport as
long as apartheid remains.

KIDD: At the Academy, you
stressed the importance of
“extra-constitutional action” in
the campaign to isolate
apartheid sport. What do you
mean by this?

RAMSAMY: Of the 29 interna-
tional sports federations recognized
by the IOC, South Africa has only
been excluded from membership in
12.  'There is a very large third
world participation in these sports
- such as boxing, soccer, track and
field, swimming, and weightlilting —
and therefore South Africa was ex-
cluded by constitutional methods.
But in other sports, like rowing,
gymnastics, canoeing, and fencing,
we face endless problems in getting
South Africa excluded because these
federations are by and large made
up of European and North Amer-
ican countries, with only a sprin-
kling of third world countries. The
third world votes, together with sup-
port from Scandanavia and east-
ern Europe, is not sufficient to ex-
clude South Africa. Secondly, even
where we get a majority in these
sports, we suddenly realize that we
need 2/3 and in some cases a 3/4
majority to exclude South Africa.

Thirdly, in some federations, the
older, invariably western members,
enjoy weighted voting. These are all
blocking devices.

Extraconstitutional action, or
boycotting, has thus been necessary.
And while it has not been able to
exclude South Africa from member-
ship, it has got South Africans out
of international competition. The
eastern European countries, the few
third world countries, and the Scan-
danavian countries make it very,
very clear that if South Africa par-
ticipates, they will not participate
and that would mean a serious dis-
ruption for international sport. In
gymnastics, for instance, if you take
away the eastern European coun-
tries there would not be a gym-
nastics event. So while the west-
ern countries have managed to keep
South African membership in fed-
erations like gymnastics, they have
not allowed South Africans to com-
pete. Now we must begin to use
these extraconstitutional means to
exclude South Africa from member-
ship. It should be easier now, be-
cause a growing number of govern-
ments refuse to let South Africans
into their countries to attend these
meetings.

KIDD: What is your view of ithe
Canadian response to the inter-
national campaign?

RAMSAMY: Canada has gener-
ally supported the boycotters, but it
continues to let professional golfers
and tennis players into the country,
which is very disappointing. And
the support we have received has not
come from the willingness of sports
officials, but the policy of the Gov-
ernment and Sport Canada, which
prevents Canadian sports organiza-
tions from receiving grants if they
compete with South Africa. But
other western governments, notably
Holland and the Scandanavian coun-
tries, have taken a much tougher
stand. They will not allow South
Africans to participate in any sports
events. Sweden has even begun to
take action against those individu-
als from other countries who have
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gone to South Africa — that is, it has
begun to enforce the UN blacklist.
Those actions are Phase 10, com-
pared to Canada’s action which is
Phase 1.

KIDD: How do you now -assess
the boycott of the Common-
wealth Games last summer?

RAMSAMY: It was very suc-
cessful in demonstrating the feeling
against British policy and the sacri-
fices third world countries are pre-
pared to make to fight apartheid.
No international games has been
so badly damaged as the Common-
wealth Games in Edinburgh. Never
before in international sport have
more than 50 per-cent of the eligi-
ble countries withdrawn from partic-
ipation, and almost two-thirds of the
sovereign states stayed away. What
was most encouraging is that a Eu-
ropean country — Cyprus — joined in
with the third world countries for
the first time in a Commonwealth
boycott and Malta and Gibraltar
also considered withdrawing.

Before last summer, nobody be-
lieved that the third world nations
would really carry out a boycott
against the so-called “mother coun-
try,” but the British Government
has now drawn the obvious lesson.
The latest I’ve heard is that a new
British sports minister, Colin Mona-
han, has been appointed to see if he
can reconcile Tory policies with the
international campaign, and that
has never happened before.

KIDD: What is the state of
sport in South Africa today?

RAMSAMY: More polarity has

set in. When the South African
Government first allowed {as long as
a permit was cbtained) integrated
competition on the basis of “multi-
racial sport” — that is to say without
changing the laws which create dif-
ferent economie, political, legal and
social conditions for peoples of dif-
ferent pigmentation and which dis-

SPOPES

criminate so savagely against non-
whites — many blacks joined the
white bodies which conducted sport
on this basis thinking there was go-
ing to be a salvation. Now more and
more of them are realizing that the
whites in these organizations have
used blacks merely to give them re-
spectability and visas for interna-
tional competition. And when they
realize that this is happening, they
return to the South African Coun-
cil on Sport (SACOS), which refuses
to obtain a permit for its events and
campaigns against apartheid at ev-
ery turn. Its slogan, as you know, is
“No normal sport in an abnormal so-
ciety.” Most of the sport played by
black people at tbe moment is orga-

nized by SACOS.

There are only two exceptions to
this. In soccer, many still believe
that blacks control the sport, even
if they play in organizations affili-
ated with the white bodies, because
most players and officials are black.
S50 while there i3 a steady stream
of new soccer players in SACOS,
the majority remains within the nec-
apartheid strueture. But if one re-
alizes that the major sponsors are
the multinationals and the South

African Government, through the
South African Broadcasting Corpo-
ration, that should indicate that
they are not anti-apartheid at all.

In track and field, the South
African Government in cooperation
with the mining groups, has lured
most of the top athletes by giving
them jobs in the mines. They use
most of their spare time to prac-
tise and compete. White sports ad-
ministrators use these people to por-
tray the image overseas that these
are the black victims of the interna-
tional campaign. But track and field
in the mines is controlled strictly by
white people and the only reason
that most of these black people have
taken up the sport is that they have
nothing else to do, they all live in
compounds, they're not allowed to
bring their wives and children there,
and instead of sitting in these dark
hovels with as many as 20 to 30 to
a room, they have begun taking up
sport. But sadly the apartheid gov-
ernment is exploiting their partici-
pation overseas,

KIDD: How hag SACOS fared
under the emergency?
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RAMSAMY: It’s getting very,
very difficult to conduct non-racial
sport under these conditions. In
fact, as part of the widespread ar-
rest of black people, many sporis
leaders have been picked up. For
example, at last report, Alan Zinn,
the SACOS secretary for publica-
tions, still hasn’t been released and
many officials of provincial bodies
are still in prison. The most ex-
tracrdinary thing about this is that
there are several people in hiding at
. the moment — I can’t keep in touch
with the sports liaison officer of the
United Democratic Front because he
is in hiding. In 1985, just before
the emergency was introduced, the
president of one of the provincial
anti-apartheid rugby unions, Rev.
Arnold Stofile, went to New Zealand
to give evidence against the New
Zealand Rugby Football Union in
the hearing which led to the injunc-
tion against the New Zealand team
going to South Africa. He returned
to South Africa, and for a while
nothing happened, but as soon as
the emergency was declared, he was
picked up. Last week the courts
found him guilty on four counts of
“terrorism.” At the moment, I don’t

TPEWLEW

know what his sentence is, but death
by hanging cannot be ruled out.
He's the official patron of SACOS.

KIDD: You mentioned here
that opportunities for sport in
the Front Line States have been
seriously damaged by the fre-
quent South African attacks on
those countries. Could you ex-
plain?

RAMSAMY: In the last ten years,
the Front Line States have spent
more than $10 billion in repairing
the military and civilian facilities,
equipment, and so on which have
been destroyed by the South African
attacks and this has put them in a
pauper state, There is less and less
money, especially hard currency, to
spend on activities like sport and
culture. As a result, sports fa-
cilities are rarely upgraded, equip-
ment is rarely replaced, and it’s
increasingly more “primitive” com-
pared to what’s available to ath-
letes and coaches in countries like
Canada. We definitely need support
for the Front Line States as part of
the international campaign against
apattheid sport.

KIDD: What is your vision
for sport in South Africa after
apartheid has been defeated?
Are sportspeople preparing for
that day?

RAMSAMY: Unfortunately, very
few leaders have been formally
trained for this, but we’ve begun
to make arrangements with govern-
ments and universities and in Scan-
danavia, Australia and elsewhere so
that sportsmen and sportswomen
from ANC camps and other organi-
zations can develop their skills and
learn how sport is organized in other
countries. Secondly, unlike all the
other countries in southern Africa
which have been liberated from colo-
nial rule, where the whites con-
trolled sport to a large extent, in
South Africa we have a lot of sports
officials who already have experi-
ence.

If South Africa becomes lib-
erated today, tomorrow we could
set up a non-racial sports struc-
ture which would incorporate all the
racial groups in South Africa in a
unitary system. I am very optimistic
that this could be realized.

Education Against

Apartheid

BY VICTORIA FREEMAN

The Child is Not Dead: Youth Re-
sistance in South Africe 1976-1986.
Compiled by Ann Harries, Roger
Diski, Alasdair Brown. Published
jointly by the British Defence and
Aid Fund for Southern Africa and
the Inner London Education Au-
thority. Swindon Press Ltd. London.
1986. 64 pages.

What i Apartheid?, World Alliance
of Young Men’s Christian Associa-
tions, Geneva. 1986.

The neatly ordered classrooms of the
West are so removed from the daily,
institutionalized oppression of South
Africa’s apartheid as to make the

Students from SOMAFCO, e ANC school in Tanzenia.

two worlds appear almost unbridge-
able. Yet faced with the extraordi-
nary resistance of black schoolchil-
dren against the South African
state, only the most unimaginative
students could fail to ask themselves
what they would do if caught in a
similar struggle.

The Child is Net Dead deliber-
ately sets out to invite that very

i

Eli Weinbherg Photo Laboratory

comparison by choosing as its topic
the youth resistance to apartheid
in the last decade. Virtually every
page of the lively mixture of news
clippings, eyewitness accounts, po-
ems, posters, songs, texts of govern-
ment regulations, photographs, and
commentary focuses on the experi-
ences of young people growing up
under apartheid.
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The different voices — an an-
guished school principal, the friends
and fellow students of those who
have died, concerned parents — con-
tribute a sense of immediacy and ve-
racity, and illustrate the resistance
of ordinary people. Their commut-
ment and suffering shine through the
reportage. “I envy people whose
children jump arcund and play. Our
children are no longer children; they
have become the adults,” says one
mother.

In the introduction, two lei-
ters are reproduced from Just Sew-
enteen, a British magazine - omne
from a young person angry about
apartheid, and a response from a
mother originally from South Africa
who supports apartheid and argues
that “nobody has the right to crit-
icize something they know nothing
about.”

What follows is an attempt to
educate young people so that they
can criticize apartheid and answer
some of the stock defences of the
apartheid apologists. At each stage,
the book asks questions of its read-
ers, bringing the issues into focus,
and suggesting assignments that en-
courage children to synthesize what
they have read, to explore and eriti-
cize both sides of various arguments,
and to think about the way news
is presented. For example, students
are asked to write two newspaper ac-
counts of a day of unrest, one from
a sympathetic, the other from a hos-
tile point of view. In another exam-
ple, they are asked to write a con-
versation between Winnie Mandela
and a mother who believes her child
is wrong to take part in boycotts and
demonstrations. Other exercises call
for work in different media, such as
film, slide tape shows, radio, pam-
phlets and displays; students acquire
skills in popular education as well as
concrete information.

The group of British teachers
who put together the book were
clearly concerned with teaching stu-
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dents how to interpret the politics of
what they read. The book addresses
the question of the bias of the re-
porter, makes students aware of how
their perceptions can be manipu-
lated, and develops more general
skills of use when thinking about or
researching any political question. Tt
encourages students to ask that es-

. sential question: “Who is telling me

this and why?”

What is Apartheid?, on the other
hand, does nothing to develop the
critical judgement and perception of
its readers. This is unfortunate as
What is. Apartheid? is part of the
continuing efforts of the World Al-
liance of YMCAs to mobilize world
YMCA actions on apartheid, and is
intended for use as study material
for local YMCA groups around- the
world, Although much of the same
ground is covered as in The Child
is Not Dead, What is Apertheid?
gettles for a barely adequate sum-
mary and introduction to apartheid,
The book’s shortcomings are imme-
diately apparent: the Sharpeville
massacre is summarized in two short
paragraphs, as is the Soweto upris-
ing, and the book fizzles out in a
welter of YMCA statements and res-
olutions. What is Apartheid? tries

to cover so much ground it ends up
being unfocused, too general, and
somehow manages to turn a passion-
ate struggle into dul] text.

Fortunately, The Child is Not
Dead 1s much more inspiring and
engaging. With its first person
accounts of the Soweto uprising,
quotes from students speeches, and
poems in memory of the wvictims
of apartheid, it makes for very
compelling reading. Telling details
emerge, such as this excerpt from
the architect’s brief for the building
of Soweto: “The width of the road-
ways would have to be sufficient to
allow a Saracen (tank) to execute a
U-turn.”

One of the most devastating ar-
ticles in the book is written by
a national serviceman who spent
four months on patrol in the town-
ships with the South African De-
fence Force. He vividly describes
the racism and senseless brutality of
the police and army, and the im-
possibility of avoiding being com-
promised: “Suddenly one (stone)
smashes a police windscreen and two
cops with shotguns bound off like
dogs let off the leash. They stalk
the lone thrower and corner him.
He continues his desperate barrage.
They shoot him dead. He is about
167 :

War Games

continued from page 25

gion. This exercise allowed them .
to build on the knowledge they al-
ready had about South Africa and,
because they thought of the strate-
gies and tactics themselves, person-
alized the issue for them in a way
that would have never been possible
with a presentation of facts alone, or
even with the use of only the video.
Those horrified and repelled by what
they “created” in their role as South
Africa cannot help but be convinced
of how important the destruction of
the apartheid regime must be.
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SUPPORT MOZAMBIQUE - FIG!

»
SUPPORT

MOZAWBIGUE _ _, ' - Orde r fro m. TCL
N = 427 Bloor St W.

.. Toronto, Ont., M55
v ' (416) 9675562

IN
SOLIDARITY
WITH

WOMEN'S DAY
August 9

mm ¢ Celebration in Toronto,
== August 8, 7.30,

E 427 Bloor St. West.

Support the international campaign to save the life of Therésa Ramashamol
and the other Sharpeville Six sentenced to hang for their alleged involvemen
in the killing of a collaborator, the deputy mayor of a black township. The sen
tence is to be appealed on September 10, 1987. For information, pamphlets
petitions and postcards to Botha contact South African Women's Day Cam

paign, P. Q. Box 672, Station F, Toronto M5S 2Y4, ANC (416) 461-4255,
TCLSAC (416) 967-5562. L
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